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AUKSTyjy MOKYKLy 
ABSOLVENTy 
ISSIUGDYTy BENDRyjy 
KOMPETENTINGUMy IR 
DARBORINKOS POREIKiy 

ATITIKTIS 


MATCHING OF DEVELOPED 
GENERIC COMPETENCES 
OF GRADUATES IN HIGHER 
EDUCATION WITH LABOUR 
MARKET NEEDS 


SANTRAUKA 

Aukstasis issilavinimas absolventams teikia 
tiek pinigin^, tiek ir nepinigin^ naudas. Glo- 
balizacija ir technologine pletra skatina taikyti 
praktinj poziurj, todel aukstosioms mokyk- 
loms keliamas tikslas suteikti absolventams 
kompetentingumij, kurie svarbus darbo rinkai. 
Siame straipsnyje pristatomi tyrimo, kuriuo 
analizuota, kaip aukstijjij mokyklij absolven- 
tp jgyti bendrieji kompetentingumai atitinka 
darbo rinkos poreikius, rezultatai. Tyrimo po- 
puliadfj sudare absolventai is ES valstybiij na- 
rip ir Turkijos; analizes metu nagrineti devyni 
aspektai. Absolventams truksta kompetentin- 
guimj, susijusirj su savo srities ismanymu, lai- 
ko valdymu ir darbu jtemptomis situacijomis, 
ir jie turi daugiau nei darbo rinka reikalauja 
tarptautines orientacijos kompetentingumij. 

PAGRINDINiyTERMINy APIBREZIMAI 

• Mokejimas - „Mokejimai yra mokymosi 
metu is(si)ugdyti gebejimai, kuriuos galima 
suskirstyti j specialiuosius ir bendruosius" 
(ECTS Users’ Guide, 2009). „Mokejimas yra 
kompetentingumo pagrindas, rodantis ge- 
bejim;j tinkamai atlikti profesinj veiksm;j ar 


ABSTRACT 

Higher education provides graduates with 
both monetary and non-monetary benefits. 
Globalization and technological develo¬ 
pments foster utilitarian approach, therefo¬ 
re the transmission of competences that are 
relevant in labour market is an important 
target for higher education institutions. The 
paper presents findings of research on the 
match of generic competences of higher edu¬ 
cation graduates to labour market needs. Re¬ 
search population consisted of graduates of 
EU member states and Turkey; the issue was 
analysed through nine sections. Mainly, gra¬ 
duates lack field mastery, time management 
and ability to work under stress; they have 
over-developed competences of internatio¬ 
nal orientation. 

DEFINITIONS OF KEY TERMS 

• Skill - „Skills are abilities formed in learning 
activities which can be divided into subject 
specific’ and generic’ 1 ' (ECTS Users’ Guide, 
2009). “Skill is a main element of compe¬ 
tence and indicates ability of a person to per¬ 
form professional action or part of the action 
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dalj veiklos pagal profesinio standarto rei- 
kalavimus. Mokejimai gali buti pazintiniai, 
bendrieji, funkciniai. Mokejimu deriniq pa- 
grindu suteikiama kompetencija" (Pukelis, 
Smetona ir kt., 2011). 

• Kompetentingumas 1 - patikrintas gebe- 
jimas naudotis ziniomis, mokejimais ir as- 
meniniais, socialiniais ir/ar metodologiniais 
gebejimais darbo ir studijq situacijomis bei 
profesinio ir asmeninio tobulejimo metu. Eu- 
ropos kvalifikacijij sqrangos kontekste kom¬ 
petentingumas aprasomas per atsakomybes 
ir autonomijos prizing (EQF, 2008, p. 11). 
Zinios ir mokejimai uztikrina atliktos veiklos 
autonomiskumo lygmenj, vertybes ir poziu- 
riai - atliktos veiklos atsakomybes lygmenj 
(Pukelis, 2009, p. 26). 

jVADAS 

Alexanderis von Humboldtas teige, kad uni- 
versiteto misija - tarnauti valstybei, bet jspejo, 
jog „universitetas, kuris sau nekels jokii} kitij 
tikslq, o tik sieks jgyvendinti trump alaikius 
valstybes iskeltus tikslus, nuvils ir valstyb^, ir 
save" (Elton, 2008, p. 225). Jis taip pat numa- 
te, kad „is vadoveliq turi buti mokomasi ne 
atrasti ir atkartoti dalykus, bet poziurio j mo- 
kymqsi, galvosenos, mokejimo ir sugebejimo 
mqstyti, labiau nei specializuotij ziniq" (Ash, 
2006, p. 246). 

Del ziniomis paremtos ekonomikos 
pletros vis dazniau diskutuojama apie poreikj 
keisti ekonomikos ir aukstojo mokslo sqsajas. 
Pasikeite aukstojo mokslo studiji} turinys: 
salia nepinigines naudos aspekti} pabrezia- 
ma, kad svarbu is(si)ugdyti mokejimus, ku- 
rie padetij gauti pinigines naudos, uztikrinti} 
sklandi} perejim;} j darbo rink;} ir galeti} buti 
tiesiogiai pritaikomi tiek profesineje, tiek ir 
socialineje aplinkoje. 


1 M. Klink ir J. Boon (2003) kompetentingunu} apibreze 
kaip vis dar „miglot 4 s^vok^' (angl .fuzzy concept). 


according the requirements of occupational / 
professional standard. Skills could be cogni¬ 
tive, functional and generic. Combinations of 
skills compose competence” (Pukelis, Smeto¬ 
na, et al, 2011). 

• Competence 1 - proven ability to use knowl¬ 
edge, skills and personal, social and / or meth¬ 
odological abilities, in work or study situations 
and in professional and personal development. 
In the context of the European Qualifications 
Framework, competence is described in terms 
of responsibility and autonomy (EQF, 2008, 
p. 11). Knowledge and skills are the ones which 
ensure level of autonomy of performance and 
values and attitudes are the ones which ensure 
level of responsibility of performance (Pukelis, 
2009, p. 26). 

INTRODUCTION 

Alexander von Flumboldt defined the mission 
of the university as a service to the state, but 
alerted that “a university that had no other ob¬ 
jectives than to serve the short term objectives 
of the state would fail both the state and a uni¬ 
versity” (Elton 2008, p. 225). Further he pre¬ 
dicted that “not the discovery and repetition of 
things to be learned from textbooks, but an ap¬ 
proach to learning, an attitude of mind, a skill 
and a capacity to think rather than specialised 
knowledge” (Ash 2006, p. 246). 

As a consequence of a knowledge-based 
economy development, the debates on the 
transformation of relationship of economy 
and higher education have started. Changes 
in the curriculum of higher education ap¬ 
peared: in addition to non-monetary benefits 
strong emphasis was put on the development 
of relevant skills that affect monetary benefits 
positively, ensure smooth transition into the 
labour market and are directly applicable in 
both vocational and social environments. 

1 Van der Klink and Boon (2002) competence described as 
a “fuzzy concept”. 
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Europos Komisija (2011b) pabreze uni- 
versitetij svarbq kuriant ziniij visuomen^ 
ir teige, kad tam tikra prasme siandienines 
aukstosios mokyklos vizija yra siek tiek nu- 
tolusi nuo A. von Humboldto modelio. Bolo- 
nijos (1999) procesas (Londono komunikatas 
2007; Liuveno komunikatas 2009) ir vykdo- 
mos aukstojo mokslo reformos akcentuoja 
absolventi} jsidarbinimq. Europos Komisija 
(2011a, 2009) pabrezia praktinj poziurj, t. y. 
aukstojo mokslo efektyvumq nulemia svieti- 
mo ir darbo rinkos rysio kokybe. Vis delto, 
aukstosios mokyklos susiduria su sunkumais: 
diskusijose apie mokejimus, kuriais pasizymi 
darbo jega pereidama is svietimo sistemos 
j darbo rinkq, svietimo sistema kaltinama del 
nepakankamai isvystytq reikalingij mokeji- 
mq (Joumady, Ris, 2005; Green ir kt., 2009). 
Sip problemp butp galima isvengti, jei auks¬ 
tosios mokyklos reguliariai tirtp, kokip mo- 
kejimp reikia darbo rinkai, ir savo programas 
gerintp pagal tyrimp rezultatus. 

Sio straipsnio tikslas - jvertinti, kaip 
aukstosiose mokyklose jgyti bendrieji kom- 
petentingumai atitinka darbo rinkos porei- 
kius. Tikslo siekta dviem zingsniais: 

• isnagrineti individuals ir socia- 
liniai aukstojo mokslo poreikiai bei nu- 
statyti darbo rinkai reikalingi bendrieji 
kompetentingumai; 

• nustatytas (ne)atitikimas tarp turimp 
ir reikalingp bendrpjp kompetentingump, 
analizuojant aukstpjp mokyklp absolventp 
tyrimo duomenimis (N=8964). 

Aukstojo mokslo poreikiai apskritai bei 
aukstojo mokslo misija ugdyti bendruosius 
kompetentingumus, reikalingus busimiems 
darbdaviams, minimi jvairip tyrejp darbuose, 
jskaitant M. H. J. Wolbers (2003), R. Barnett 
(2004), I. Bleiklie (2005), M. Olssen irM. A. Pe¬ 
ters (2005), M. G. Ash, (2006), R. Deem (2006), 
P. Pasternack ir kt. (2007), R. Desjardins 
(2008), L. Elton (2008), U. Teichler (2008), 
J. J. Duderstadt (2009) ir kt. Bendruosius mo¬ 
kejimus, kurie turetp buti ugdomi aukstojoje 


The European Commission (2011b) high¬ 
lighted the role of universities in creating 
knowledge society and stated that, in a sense, 
characteristics of modern higher education 
moved away from the Humboldtian model. 
The Bologna (1999) process (London Com¬ 
munique 2007; Leuven Communique 2009) 
and on-going higher education reforms are di¬ 
rected towards greater graduates’ employabil¬ 
ity. The European Commission (2011a, 2009) 
emphasizes the utilitarian approach, i.e. the 
efficiency of higher education is determined by 
the quality of cohesion between education and 
labour market. Nevertheless, higher education 
institutions confront with difficulties in this 
field: discussions concerning the adequacy of 
workforce skills during the transition from 
education to the labour market blame the edu¬ 
cational system for inadequate provision of 
the required skills (Joumady, Ris, 2005; Green 
et al., 2009). These problems can be avoided 
if higher education institutions periodically 
perform research on the skills relevant to the 
labour market and improve their study pro¬ 
grammes according to the research results. 

The aim of this paper is to evaluate the ad¬ 
equacy of generic competences developed in 
higher education to the labour market needs. 
This was aimed to achieve in two steps: 

• the individual and social demands of 
higher education were analysed in order to 
find out the generic competences that labour 
market needs, 

• the mismatch of the acquired and re¬ 
quired generic competences was analysed 
on the data of large scale graduates survey 
(N=8964). 

The demands of higher education in gen¬ 
eral as well as its mission in development of 
generic competences for future employees 
were extracted from the works of research¬ 
ers Wolbers (2003), Barnett (2004), Bleiklie 
(2005), Olssen and Peters (2005), Ash, (2006), 
Deem (2006), Pasternack et al. (2007), Des¬ 
jardins (2008), Elton (2008), Teichler (2008), 
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mokykloje, nustate ir apibreze M. Heijke, 
C. Meng ir G. Ramaekers (2003), D. S. Ry- 
chen (2003), A. Garcia-Aracil ir J. G. Mora, 
L. E. Vila (2004), J. Allen, G. Ramaekers ir 
R. van der Velden (2005), P. Hager ir S. Hol¬ 
land (2006), A. Campbell (2010), M. Keneley 
ir B. Jackling (2011). Empiriniai sio straipsnio 
rezultatai gauti pasinaudojus 5 valstybiij (4 ES 
valstybiij nariij - Vengrijos, Lietuvos, Lenki- 
jos, Slovenijos ir 1 ES asocijuotos salies - Tur- 
kijos) aukstqjq mokyklq absolventq apklausos, 
atliktos per projektq „Aukstasis mokslas kaip 
strateginii} kompetencijij kurejas" (“Higher 
Education as a Generator of Strategic Compe¬ 
tencies") (2007-2009) 2 , duomenimis. 

1 

REIKALAVIMAI AUKSTAJAM 
MOKSLUI: SOCIALINES IR 
ASMENINES PERSPEKTYVOS 

1.1. PRAKTINIS POZlORIS 

Siuolaikinis aukstasis mokslas neatsiejamas 
nuo nuolat augancio studentq skaiciaus. Pa- 
vyzdziui, 2000-2009 m. laikotarpiu auksto- 
jo issilavinimo siekianciq studentq skaicius 
ES-27 vidutiniskai isaugo 22 proc. (metinis 
augimas - 2,7 proc.) ir, remiantis Eurostat 
duomenimis (Eurostat Key Data on Educa¬ 
tion in Europe, 2012, p. 81), 2009 m. sieke 
19,5 milijonq. Studentij daugejimq liudija 
geresnes austojo mokslo prieigos galimybes, 
padidej^s aukstqjq mokykh} skaicius ir reika- 
lavimai, kad studijq turinys suteiktq studen- 
tams aktualii} bendrijjij kompetentingunuj 
ir butp orientuotas j ekonominius poreikius 
(Barnett, 2004; Bleiklie, 2005; Elton, 2008; 
Teichler, 2008). 

Del paplitusios neoliberalios ideologijos 
ir pasikeitusios zinii} koncepcijos nuo prae- 
jusio amziaus devintojo desimtmecio auksta¬ 
sis mokslas is elitinio tapo masiniu. Siekiant 

2 Daugiau informacijos rasite http://www.hegesco.org/. 


Duderstadt (2009), etc. The conceptualiza¬ 
tion of generic skills that should be developed 
in higher education was defined by Heijke, 
Meng and Ramaekers’ (2003), Rychen (2003), 
Garcia-Aracil & Mora, Vila (2004), Allen, Ra¬ 
maekers & van der Velden (2005), Hager & 
Holland (2006), Campbell (2010), Keneley & 
Jackling (2011). The empirical findings of this 
paper were based on the survey of higher edu¬ 
cation graduates from 5 countries (4 EU mem¬ 
ber states, namely Hungary, Lithuania, Poland, 
Slovenia, and EU associated state - Turkey) 
performed under the project “Higher Educa¬ 
tion as a Generator of Generic Competencies” 
(2007-2009) 2 . 

1 

THE REQUEST FOR HIGHER 
EDUCATION: SOCIAL AND 
INDIVIDUAL PERSPECTIVES 

1.1. UTILITARIAN APPROACH 

The augmentation of students is the charac¬ 
teristic trend of modern higher education e.g., 
during the period 2000-2009, in the EU-27 on 
average, the student population in tertiary ed¬ 
ucation increased by around 22% (2.7% annu¬ 
al growth rate), reaching almost 19.5 million 
individuals in 2009 according to Eurostat Key 
Data on Education in Europe (2012, p. 81). It is 
witnessed through the wide access of students’, 
their diverse population, increased number of 
higher education institutions and request for 
the curriculum that provides the students with 
relevant generic competences and focuses on 
economy needs (Barnett, 2004; Bleiklie, 2005; 
Elton, 2008; Teichler, 2008). 

Since the 1980s, the shift from elite to 
mass higher education has been linked with 
the spread of neo-liberal ideology and the 
change of the concept of knowledge. Higher 
education institutions are pressed to develop 

2 For more information see http://www.hegesco.org/. 
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pasiektus rezultatus pritaikyti praktikoje, is 
aukstijjij mokyklq reikalaujama bendradar- 
biauti su darbo pasauliu, o tai padare didel^ 
jtakg aukstojo mokslo misijos kaitai (Olssen, 
Peters, 2005; Deem, 2006; Santiago, Carval¬ 
ho, Relva, 2008). 

Mineti pokyciai pagreitejo pastaraisiais 
desimtmeciais ir atsispindi studentq paziu- 
rose: aukstasis mokslas jiems yra budas jgyti 
„krediti}“, kurie biitij vertinami darbo rinkoje 
(Witte, 2006; Solbrekke, Karseth, 2006). Siuos 
pokycius paskatino ir besikeiciantys studiji} 
tikslai, kai asmeninis tikslas tapo svarbes- 
nis uz socialinj. 2002 m. atliktas Norvegijos 
aukstqjq mokykkj studenti} tyrimas (Sol¬ 
brekke, Karseth, 2006) ir 2006 m. Lietuvos 
studentp tyrimas (Barkauskaite, Gribniakas, 
Kanapeckiene, 2006) atskleide, kad pirmiau- 
sia studijas nulemia pragmatiniai tikslai ir tik 
antraeilis tikslas - moralinis jsipareigojimas 
siekti bendros geroves. Vis delto, tyrejai (Bar¬ 
nett, 2004; Bleiklie, 2005; Duderstadt, 2009) 
nurodo, kad pagrindine aukstojo mokslo 
funkcija lieka ugdyti asmenj ir visuomenq. 
Apibendrinant galima teigti, jog aukstojo 
mokslo teikiama nauda gali buti suskirstyta 
j keturias kategorijas: 

• Nepinigin$ asmening naudq. Aukstasis 
mokslas ugdo integruotq asmenyb^, kuri gy- 
vena sutardama su savimi ir aplinkiniu pa¬ 
sauliu (Solbrekke, Karseth, 2006). Taip pat 
aukstasis mokslas ugdo asmens gebejimq 
pasirinkti, priimti pagrjstus sprendimus ir 
elgtis atsakingai, didina produktyvum;} ir ge- 
bejimq dziaugtis (Garcia-Aracil, Mora, Vila, 
2004). 

• Nepiniging socialing naudq. Auksta- 
jam mokslui skiriamos didesnes investicijos 
uztikrina stabilesn^ socialinj sistemq, de- 
mokratijos pletrq ir didesn^ socialinj san- 
glaud^. Labiau issilavinusios visuomenes 
yra tolerantiskesnes, patiria maziau smurto, 
efektyviau sprendzia aplinkosaugos ir socia- 
lines problemas, todel gali dziaugtis geresne 
gyvenimo kokybe saugumo prasme (Vila 


cooperation with the world of work in order 
to use the outputs in practice and this has had 
a significant impact on its mission (Olssen, 
Peters, 2005; Deem, 2006; Santiago, Carvalho, 
Relva, 2008). 

These changes have accelerated in the last 
decades and they are clearly reflected in con¬ 
temporary students’ attitudes: higher educa¬ 
tion is the way to get the credits’ that would 
be valued in the labour market (Witte, 2006; 
Solbrekke, Karseth, 2006). The transforma¬ 
tion was influenced by the change in study 
purposes when the personal target became 
more important than the social one. Research 
data on Norwegian higher education students 
in 2002 (Solbrekke, Karseth, 2006), as well on 
Lithuanians in 2006 (Barkauskaite, Gribnia¬ 
kas, Kanapeckiene, 2006) bring the proof that 
studies are guided by pragmatic objectives 
firstly; moral duties for common interest of 
welfare are of secondary importance. Nev¬ 
ertheless, a number of researchers (Barnett, 
2004; Bleiklie, 2005; Duderstadt, 2009) in¬ 
dicated that the development of a person as 
well as society remains the main function of 
higher education. To conclude, higher educa¬ 
tion benefits may be formulated in four main 
categories: 

• Non-monetary individual benefits. High¬ 
er education develops an integrated personal¬ 
ity who lives in piece with oneself and the sur¬ 
rounding world (Solbrekke and Karseth, 2006). 
It fosters the ability of a person to choose, make 
reliable decisions and act responsibly, provides 
with increased productivity and greater capac¬ 
ity to enjoy things (Garcia-Aracil, Mora, Vila, 
2004). 

• Non-monetary social benefits. Higher in¬ 
vestments in higher education assure greater 
stability of social structure, development of de¬ 
mocracy and stronger social cohesion. Highly 
educated societies are more tolerant, less vio¬ 
lent, they deal with environmental problems 
and social issues more effectively, therefore, 
enjoy a higher quality of life in the sense of 
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2005; Solbrekke, Karseth, 2006; Desjardins, 
2008). 

• Piniging asmening naudq. Aukstasis 
mokslas siejamas su ekonominiu progresu ir 
geresne gyvenimo kokybe, t. y. didesnemis 
pajamomis, trumpesniu nedarbo laikotarpiu, 
sekminga karjera (Vila, 2005; Desjardins, 
2008). Kiti privalumai, susijq su absolvento 
lankstumu darbo rinkoje: aukstos kvalifikaci- 
jos darbuotojai gali prisitaikyti prie pokyciq 
ir atlikti jvairaus pobudzio uzduotis (Desjar¬ 
dins, 2008). 

• Piniging socialin$ naudq. Nuo praejusio 
amziaus paskutinio desimtmecio issivysciusiq 
valstybiij varomqja jega tapo technologijos ir 
inovacijos. Ekonominis nasumas priklauso 
nuo naujij technology^ taikymo pramoneje 
ir paslaugij sferoje (OECD 2009). „Siekiant 
uztikrinti tautos stipryb^, klestejima ir gerov^ 
globalioje ziniomis grindziamoje ekonomi- 
koje, reikalingi auksto issimokslinimo pilie- 
ciai, isugdyti isvyscius stipriq aukstojo mokslo 
sistemq" (Duderstadt, 2009, p. 7). Aukstasis 
mokslas netiesiogiai veikia ekonominj augimq 
per technology^ vystymq ir taikymq bei per 
kompetentingumy, reikalingy technology^ 
naudojimui darbo vietoje, perdavimy. 

Visi isvardyti privalumai pabrezia auks¬ 
tojo mokslo pletros tendency as, siekiant re- 
aguoti j socialiniy dalininky lukescius ir is- 
reikstus poreikius. 

1.2. LANKSTUMO UZTIKRINIMAS 

„Tai, kad vieny programq absolventams dar¬ 
bo rinkoje sekasi geriau nei kity programq 
absolventams, zmogiskojo kapitalo teoreti- 
kai sieja su skirtinga issilavinimo kokybe“ 
(Garcia-Aracil, Mora, Vila, 2004, p. 288). 
Zmogiskojo kapitalo teorijoje (Becker, 1964) 
nurodoma, kad jj sudaro zinios ir mokejimai, 
jgyti per mokymy(si) ir studijavimy (bei pa- 
tirtj). Investicijos j zmogiskyjj kapitaly nau- 
dingos tol, kol padeda uztikrinti didesnj dar¬ 
bo rinkos produktyvumy tiek pinigines, tiek 
ir nepinigines naudos aspektais (Wolbers, 


security (Vila, 2005; Solbrekke, Karseth, 2006; 
Desjardins, 2008). 

• Monetary individual benefits. Higher 
education is related to economic progress and 
higher quality of life, i.e. higher income, short¬ 
er period of unemployment, successful career 
(Vila, 2005; Desjardins, 2008). Other benefits 
are related to the flexibility of a graduate in the 
labour market: high qualified employees are 
able to adapt to the changes and perform tasks 
in a wide diapason of activities (Desjardins, 
2008). 

• Monetary social benefits. Up from 1990s 
the driving forces of developed countries are 
technology and innovation; the productivity 
of economics depends on application of new 
technologies in industry and service (OECD, 
2009). “The strength, prosperity, and welfare 
of a nation in a global knowledge economy will 
demand a highly educated citizenry enabled 
by development of a strong system of tertiary 
education” (Duderstadt, 2009, p. 7). Higher 
education influences economic growth implic¬ 
itly through the generation and application of 
technology, as well as through transmission of 
competences to apply the technologies in a job 
place. 

The above mentioned benefits highlight 
the tendencies for higher education develop¬ 
ment in order to answer stakeholders’ expecta¬ 
tions and denominated requirements. 

1.2. ASSURANCE OF FLEXIBILITY 

“When graduates of certain programmes enjoy 
greater success in the labour market than grad¬ 
uates of other programmes, this is normally 
attributed by human capital theorists to dif¬ 
ferences in the quality of education” (Garcia- 
Aracil, Mora, Vila, 2004, p. 288). Human capital 
theory (Becker, 1964) indicates that the knowl¬ 
edge and skills acquired through education and 
training (also, experience) represents human 
capital. Investments in human capital are use¬ 
ful as long as they lead to higher productivity 
of labour market covering both monetary and 
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2003). Darbuotojams, darbdaviams ir paciai 
valstybei naudingiausia situacija, kai darbuo- 
tojo issilavinimo lygmuo atitinka jo darbui 
reikalingq issilavinimo lygmenj (issilavinimo 
ir darbo atitiktis), nes taip pasiekiamas dide- 
lis produktyvumas. 

Praktiskumo ir jsidarbinimo sumeti- 
mais valdzia ir verslininkai spaudzia aukstq- 
sias mokyklas studijij turinj pritaikyti darbo 
rinkos reikalavimams (Santiago, Carvalho, 
Relva, 2008). Visq studijij programq turinys 
turetij buti rengiamas taip, kad absolven- 
tai issiugdytij sekmingai veiklai reikalingus 
kompetentingumus arba bent jau turetij 
„pagrindus“, sudarancius prielaidas issiug- 
dyti reikiamus kompetentingumus darbe. 

Isoriniai veiksniai, kaip globalizacija, 
tvarumas, tarptautinis mobilumas, ziniomis 
grindziamos visuomenes vystymasis, poky- 
ciai darbo rinkoje ir naujos kartos IKT, kei- 
cia aukstqjj mokskj instituciniu ir programos 
lygmenimis (Pasternack ir kt., 2007; Teichler, 
2008). Reaguojant j besikeicianciq situacijq, 
daromos skubios reformos, ypac reikalingij 
kompetentingumij pletojimo srityje. Siekiant 
patenkinti poreikius, „be profesinio paren- 
gimo, studijij turinio tikslas yra skatinti ir 
asmenybes tobulejimij, taip jgalinant zmogu 
sp^sti sudetingas situacijas, veikti reflektuo- 
jant ir priimti reikiamus sprendimus, <...> 
prisiimti atsakomyb^, atsizvelgti j etikos stan- 
dartus ir pasverti galimas pasekmes“ (Barth 
ir kt., 2007, p. 421). Cia aiskiai isreikstas po- 
reikis buti lanksciam (prisitaikyti prie nenu- 
spejamij pokyciij) ir pasirengusiam mokytis 
viScj gyvenim;j. 

Gerai zinoma kompetentingumij kla- 
sifikacija remiasi skirtumais tarp bendrij- 
jq kompetentingumij, „kurie jgyjami salia 
specialiijjij ir leidzia studentams susidoroti 
su skirtingose darbo aplinkose ir kulturo- 
se keliamais reikalavimais, o taip pat darbo 
krizemis" (Pasternack ir kt„ 2007, p. 7), ir 
specialiijjij kompetentingumij. Tyrejai tei- 
gia (Heijke, Meng, Ramaekers, 2003; Barth 


non-monetary benefits (Wolbers, 2003). Most 
beneficial for employees, employers and the 
state is the situation when workers education 
matches the job (education-job match) since it 
leads to high productivity. 

Due to the utility and employability issues 
higher education institutions are being pressed 
by governments and entrepreneurs to adapt 
curriculum to labour market requirements 
(Santiago, Carvalho, Relva, 2008). Curriculum 
of all study programmes should be designed 
so as to equip graduates with the competences 
needed for successful performance, or at least 
to lay the foundation for the acquisition of nec¬ 
essary competences later at work. 

The external factors such as globalisation, 
sustainability, international mobility, develop¬ 
ment of knowledge-based society, changes in 
labour market, new generation of ICT meta¬ 
morphose higher education in both institu¬ 
tional and programme level (Pasternack et 
al., 2007; Teichler, 2008). Urgent reforms are 
targeted to react to it, especially in transmis¬ 
sion of relevant competences. To cover each 
particular demand that a curriculum is con¬ 
sidered to meet “in addition to professional 
training, [the goal] is to promote personality 
development, enabling a person to be able to 
cope with complex situations, to be able to act 
upon reflection and to make decisions, <...> 
to take on responsibility, to consider ethical 
standards when acting and to be able to judge 
consequences” (Barth et al., 2007, p. 421). The 
need for being flexible (to adjust oneself to un¬ 
predictable changes) and prepared for lifelong 
learning is evident. 

A well-known classification of competenc¬ 
es is built on the distinction between generic 
that are “to be acquired in addition to subject- 
matter know-how and are to enable students 
to cope with the requirements of different 
work settings and cultures, as well as with 
work-related crises” (Pasternack et al., 2007, 
p. 7) and subject-specific. Researchers discuss 
(Heijke, Meng, Ramaekers, 2003; Barth et al, 
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ir kt„ 2007; Pasternack ir kt., 2007; Teichler, 
2007; Campbell, 2010; Keneley, Jackling, 
2011): norint patenkinti profesinei veiklai 
keliamus reikalavimus, studijos neturi buti 
orientuotos vien j speciality q kompetentin- 
gumq pletot^. 

Siame straipsnyje pristatytas tyrimas apie 
aukstqjq mokyklij absolventq kompetentin- 
gumus remesi J. Alleno ir R. van der Veldeno 
(2005) pateikta mokejimij klasifikacija. Au- 
toriai teigia, kad aukstosios mokyklos absol- 
ventas turi buti kompetentingas bent penkio- 
se srityse: 

1. Profesines erudicijos: absolventai turi 
tapti savo profesines srities ekspertais - nu- 
statyti ir spr^sti sudetingas problemas, patarti 
kolegoms profesiniais klausimais ir ismintin- 
gai elgtis nenuspejamose situacijose. 

2. Funkcinio lankstumo: absolventai 
turi sugebeti priimti issukius ir greitai jgyti 
naujq ziniij, susitvarkyti su pokyciais dar- 
be, isnaudoti savo mokejimus ir per patir- 
tj jgyti naujq, buti mobilus savo ir kitose 
organizacijose. 

3. Inovacijy. ir ziniij valdymo: tikimasi, 
kad absolventai sugebes daugiau, nei tik at- 
likti jiems paskirtas uzduotis, t. y. jie turi su- 
sikurti aplinkq, kur vyktij efektyvus ziniij ku- 
rimas, ir sugebeti valdyti inovacijas. 

4. Zmogiskyy. istekliij mobilizavimo: ab¬ 
solventai turi mobilizuoti savo ir kitq sugebe- 
jimus bei vadovauti savo ir kitip darbui. 

5. Tarptautines orientacijos: del globali- 
zacijos process absolventai turi pasizymeti 
stipria tarptautine orientacija. 

Esminis aukstosios mokyklos absolven- 
to bruozas - universalumas ir lankstus jgy- 
tp ziniij ir mokejimij pritaikymas jvairiose 
situacijose. Perspektyvus absolventas turetij 
pasizymeti ziniij, mokejimij ir polinkiij deri- 
niu, o ne orientuotis j kai kuriuos is jij (Hager, 
Holland, 2006). 


2007; Pasternack et al„ 2007; Teichler, 2007; 
Campbell, 2010; Keneley, Jackling, 2011) that 
pure subject-specific content of higher edu¬ 
cation is no longer adequate for meeting the 
needs of professional practice. 

The research on generic competences of 
higher education graduates presented in this 
paper bellow was based on the classification 
of skills by Allen & van der Velden (2005), 
since higher education graduates are expect¬ 
ed to have developed competences in at least 
five areas: 

1. Professional expertise: graduates are to 
become experts in their professional field - 
diagnosing and solving complex problems, 
advising colleagues on professional issues and 
acting wise in unpredictable situations. 

2. Functional flexibility: graduates have to 
be able to take up challenges and quickly ac¬ 
quire new knowledge, they must possess the 
ability to cope with changes in the job content, 
use their skills fully and acquire new through 
experience, be mobile within the organization 
and to other organizations. 

3. Innovation and knowledge management: 
graduates are expected to do more than just 
the prescribed tasks, i.e. they are to create an 
environment in which knowledge production 
is effective and manage innovation. 

4. Mobilisation of human resources: gradu¬ 
ates are to be able to mobilize capacities of their 
own and others, as well as direct their own and 
others work. 

5. International orientation: graduates 
should possess strong international orienta¬ 
tion due to globalization processes. 

The essential trait of a higher education 
graduate is universality and flexible adaptation 
of acquired knowledge and skills in various sit¬ 
uations. A promising graduate should include 
a mix of knowledge, skills and dispositions, 
rather than focus on some of these (Hager, 
Holland, 2006). 
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2 

AUKSTOJO MOKSLO STUDIJOSE 
IS(SI)UGDYTy BENDRyjy 
KOMPETENTINGUMy ATITIKTIES 
DARBO RINKOS POREIKIAMS 
VERTINIMO METODOLOGIJA 


2.1.TYRIMO DIZAINAS 

Kiekybinis aukstojo mokslo studijose is(si) 
ugdytij bendrijjij kompetentingumij atitik- 
ties darbo rinkos poreikiams tyrimas atliktas 
2008 m. kaip HEGESCO (Higher Education 
as a Generator of Strategic Competencies) pro- 
jekto dalis. Duomenij rinkinj sudare 8 964 
ISCEAD 5A (pirmosios ir antrosios pakopij 
universitetiniij studijij programij ir pirmosios 
pakopos neuniversitetiniij studijij programij) 
absolventai. 

Tyrime dalyvavo absolventai is 5 valsty- 
biq: Vengrijos, Lietuvos, Lenkijos, Slovenijos 
ir Turkijos. Konkretus absolventij skaicius 
tyrimui pasirinktas pagal bendrq jij skaiciij 
(pastaraisiais 5 metais) kiekvienoje valsty- 
beje. Tyrime naudotas atsitiktines atrankos 
metodas. Galutinq tyrimo imtj sudare 32,61 
proc. Slovenijos, 25,65 proc. Turkijos, 17,10 
proc. Vengrijos, 13,39 proc. Lenkijos ir 11,26 
proc. Lietuvos absolventij. 

J absolventus kreiptasi praejus 5 metams 
po studijij baigimo 2003 m. Standartizuoti 
klausimynai buvo issiijsti pastu. Respon- 
dentai klausimynus galejo uzpildyti po- 
pierine (buvo pridedamas vokas su pasto 
zenklu) arba elektronine forma, kaip jiems 
patogiau. 

Siekiant jvertinti bendrijjij kompetentin- 
gumij perdavimq is aukstojo mokslo j darbo 
rinkij, buvo nustatyta atitiktis tarp is(si)ug- 
dytij kompetentingumij ir darbo rinkos po- 
reikiij. Tyrimo metodologinis pagrindimas 
remesi atitikties darbui teorija (Heijke, Meng, 
Ramaekers, 2003), remiantis absolventij nuo- 
mone ankstyvuoju jij karjeros etapu. Daryta 


2 

THE ASSESSMENT METHODOLOGY 
OF THE MATCH OF DEVELOPED 
GENERIC COMPETENCES IN HIGHER 
EDUCATION TO LABOUR MARKET 
NEEDS 


2.1. RESEARCH DESIGN 

The quantitative research on the match of ge¬ 
neric competencies of higher education gradu¬ 
ates to labour market needs was carried out in 
2008 under the research project HEGESCO 
(Higher Education as a Generator of Strategic 
Competencies). The final data set consisted of 
8964 graduates of ISCEAD 5 A (programmes of 
first and second cycles of university, as well as of 
first cycle of non-university higher education). 

The research included graduates from 
5 countries: Hungary, Lithuania, Poland, Slo¬ 
venia and Turkey. The number of graduates to 
be approached was selected according to their 
population in each country. The method used 
for composing research sample was random. The 
final sample consisted of 32.61% of Slovenian, 
25.65% ofTurkish, 17.10% ofHungarian, 13.39% 
of Polish and 11.26% of Lithuanian graduates. 

The graduates were approached after 5 years 
of graduation in 2003. Standard questionnaires 
were sent by post. The respondents were asked 
to reply either a paper questionnaire, since an 
envelope with a stamp were added to the pack¬ 
age sent, or to fill in an on-line questionnaire if 
they found that way more appropriate. 

Having a task to evaluate the transmission 
of generic competences from higher education 
to the labour market, the match of developed 
competences to labour market needs (require¬ 
ments) was identified. The research was based 
on graduates’ opinion in their early career; the 
job match theory (Heijke, Meng, Ramaekers, 
2003) was used as its methodological back¬ 
ground. The assumption was made that the 
level of competences graduates possessed at 
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prielaida, kad tyrimo metu absolventq turi- 
mi kompetentingumai buvo jij studijij ir sa- 
varankisko ugdymosi po studijij rezultatas. 
Sie du aspektai nebuvo atskirti, nes laikyta, 
jog studijos daro jtakq tolesniam asmens 
vystymuisi. 

Tyrimo metodika parengta jau minetos 
J. Alleno ir R. van der Veldeno (2005) ben- 
drqjq mokejimij klasifikacijos pagrindu. 
Absolventi} buvo prasoma jsivertinti 22 ben- 
druosius kompetentingumus: jsivertinti esa- 
m;j asmeninj kiekvieno bendrojo mokejimo 
lygmenj ir nurodyti jo reikalingumq atlieka- 
mam darbui. Jvertinimui naudota skale nuo 
1 iki 7, kurioje 7 reiske auksciausiq jvertj. Per 
aukstqjj mokslq is(si)ugdytij mokejimij per- 
kelimas j darbo rinkcj nagrinetas apskaiciuo- 
jant vidurkiij tarp aukstojo mokslo studijose 
(ir veliau) igytij mokejimij ir respondentij 
darbe reikalingij mokejimij skirtumus. Ana- 
lize atlikta devyniose srityse, kiekvienoje jij 
absolventai suskirstyti pagal studijij pozy- 
mius, darbo specifiky ir rinkos, kurioje dir- 
ba, ypatybes. 

Kompetentingumij (ne)atitiktis apskai- 
ciuota pasinaudojus SPSS programos pori- 
niij imciij t testu. Siame straipsnyje pateik- 
tos diagramos, kuriose nurodomi vidurkiij 
skirtumai. Tyrimo apribojamai susijq su 
pasirinkta analizes strategy a: respondentij 
imtis, kuri pristato keturiij ES valstybiij na- 
riij ir vienos asocijuotos nares absolventus, 
analizuota kaip vienetas 3 . Tyrimo metu duo- 
menys nebuvo suskirstyti pagal valstybes, 


3 Visa imtis analizuota kaip vienetas, nes HEGESCO pro- 
jekto tikslas buvo palyginti absolventij is naujijjij ES vals- 
tybiij nariij bendruosius kompetentingumus su senijjij ES 
valstybiij nariij absolventij bendraisiais kompetentingumais, 
kurie nagrineti REFLEX projekto tyrime (http://www.fdewb. 
unimaas.nl/roa/reflex/). REFLEX projektas finansuotas ES 
6-osios pamatines programos (Kontrakto nr.: CIT2-CT- 
2004-506-352) ir keliij nacionaliniij fondij lesomis. Projektas 
EK reikalavimu prasidejo 2003 m., o apklausa atlikta 2005 m. 
Sio straipsnio tikslas - pristatyti rezultatus apie absolventij is 
naujijjij ES valstybiij nariij bendruosius kompetentingumus, 
nelyginant jij su senijjij ES valstybiij nariij absolventij turi- 
mais bendraisiais kompetentingumais. 


the moment of the research was the outcome 
of their studies followed by self-development 
after studies. The research did not distinguish 
those two, since the presumption that the stud¬ 
ies have an impact on further development of 
a person was made. 

The research was based on the classifica¬ 
tion of generic competences presented by Al¬ 
len & van der Velden (2005). Graduates were 
asked to make a self-evaluation of 22 generic 
competences: they evaluated their own level of 
skills and the level required in the current job. 
The scale of evaluation was from 1 to 7, when 
7 had the meaning of the highest ranking. The 
transmission of skills from higher education 
to labour market was analysed by making cal¬ 
culations of mean differences among the skills 
that were acquired in higher education (also 
later) and in the current respondents’ job. The 
analysis was performed in nine sections; in 
each section graduates were sorted according 
to their attributes of studies, job characteristics 
and traits of the market in which they operate. 

The calculations of competences (mis) 
match were made by SPSS paired samples 
T-test analysis. In the paper we present the fig¬ 
ures of the data where values of the mean dif¬ 
ferences are displayed. Research limitations are 
linked to the analysis strategy: all the sample of 
respondents, that represents 4 new EU mem¬ 
ber states and an associated state, was incorpo¬ 
rated into the analysis and analysed as a unity 3 . 
The research was not performed sorting the 
data according to the country. Therefore, the 


3 All the sample was analysed as a unity because the over- 
all aim of HEGESCO project was to compare generic com¬ 
petences of the graduates of new EU member states with 
generic competences of all EU member states received in 
REFLEX project (http://www.fdewb.unimaas.nl/roa/reflex/ 
The REFLEX project was funded by the EU 6th Framework 
Program (Contract No: CIT2-CT-2004-506-352) and sever¬ 
al national funds. The project was launched following a call 
by the EC in 2003, a survey was undertaken in 2005). The 
aim of this article is to present the results of generic com¬ 
petences of the graduates of the new EU member states and 
no comparison presented with the generic competences of 
graduates of old EU member states. 
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todel straipsnyje nepateikiami skirtumai 
tarp atskiri} saliij. Tokia strategija pasirinkta 
del panasumq tarp visq valstybii}: santykinai 
naujos ES narystes arba asocijuota valstybes 
statuso. 

2.2. AUKSTyjy MOKYKLy ABSOLVENTy 
BENDRyjy KOMPETENTINGUMy IR 
DARBO RINKOS POREIKiy SASAJOS 

Tyrimo respondentai (76,8 proc.) buvo stro- 
pus studentai, nes, sprendziant pagal savqs 
jvertinimo rezultatus, jq studiji} pasiekimai 
buvo vidutiniski arba geresni uz vidutiniskus. 
Dauguma respondentij (70,1 proc.) t^se pro- 
fesintj karjerq studiji} ar su ja susijusioje srity- 
je. Tyrimo respondentus galima laikyti kva- 
lifikuotais darbuotojais, nes jie turejo darbo 
patirties: 36,8 proc. respondent^ dirbo darbe, 
kurj pradejo pries studijas arba studijuodami, 
29,7 proc. apklaustijjij pakeite darbo vietq, bet 
islaike darbo pobudj. Daugiau nei puse (51,8 
proc.) respondent!} buvo labai patenkinti 
arba patenkinti savo darbu. Sis paveikslas is 
dalies jrodo, kad tyrimo respondentai buvo 
pakankamai patyry darbo rinkoje, todel ga- 
lejo pateikti pagrjstus ir patikimus duomenis 
apie tiriamus aspektus. 

Pirmojoje analizes dalyje nagrineta ab- 
solventij studijp krypties ir tyrimo metu res¬ 
pondent!} tureto darbo rysys. Absolventai 
buvo suskirstyti pagal sqsajas tarp dirbamo 
darbo ir studiji} krypties: (1) vienq grup§ su- 
dare absolventai, kuriems darbe buvo reika- 
lingas baigtos studiji} programos krypties ar 
panasus issilavinimas; (2) kite} grupq sudare 
absolventai, kuriems darbe buvo reikalingas 
kitokios studiji} krypties, nei ji} baigtos pro¬ 
gramos, issilavinimas arba nereikalingas jo- 
kios konkrecios krypties issilavinimas 4 . 

Maziausios neatitiktys tarp reikalingi} ir 
turimi} kompetentingumi} pastebetos bendrai 

4 Absolventij studiji programij kryptys suskirstytos pagal 
NACE (Statistinis Europos Bendrijos ekonomines veiklos 
rusiij klasifikatorius) standart^ (http://ec.europa.eu/ 
competition/mergers/cases/index/ nace_all.html). 


differences among the countries are not dis¬ 
played in this paper. Such strategy was chosen 
because of the countries’ common character¬ 
istic, i.e. their rather fresh membership in the 
EU or the status of an associate state. 

2.2. COHERENCE OF GENERIC COMPE¬ 
TENCES OF HIGHER EDUCATION GRA¬ 
DUATES WITH LABOUR MARKET NEEDS 

The respondents (76.8%) of research were stu¬ 
dious, as their study achievements were aver¬ 
age or higher according to the self-evaluation. 
Most of the respondents (70.1%) continued 
their professional career in the same or related 
field of study that they had graduated. Respon¬ 
dents could be treated as a qualified staff, since 
they had experience in their jobs: 36.8% of the 
respondents worked in the same job that they 
had started before or during their studies and 
29.7% changed the working place but not the 
job content. More than a half (51.8%) of respon¬ 
dents was highly satisfied or satisfied with their 
current job. Such an overview gives some proof 
that the respondents were experienced enough 
in the labour market and able to provide valid 
and reliable data for the research questions. 

The first section analysis was based on the 
field of studies that respondents had graduated 
and their coherence to the job that respondents 
had at the moment of research. The graduates 
were sorted according to the links of current job 
and field of studies: (1) one group consisted of 
those who had a job, which required a particular 
or related field of studies of respondents’ gradu¬ 
ation; (2) another group consisted of the gradu¬ 
ates who worked in a job, which required a dif¬ 
ferent or no particular field of studies from the 
one that the respondents had graduated 4 . 

The smallest disharmony between re¬ 
quired and acquired competences appears 


4 Fields of study programmes of research graduates were 
classified following the NACE - the statistical classification 
standard of economic activities in the European Community 
(http://ec.europa.eu/competition/mergers/cases/index/ 
nace_all.html). 
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socialiniij mokslij, verslo ir teises programu 
srityse (1 lentele, 1 priedas). Didziausia dispro- 
porcija tarp tyrimo respondentams reikalingij 
ir tun mu mokejimij nustatyta sip mokejimq: 
savo srities ziniij ir mokejimq pritaikymas, 
tinkamas darbo atlikimas jtemptoje situacijoje 
ir gebejimas valdyti laikq. Daugiau nei reika- 
lauja darbo rinka abiejq grupiq respondentai 
turejo is(si)ugdytus tarptautines orientacijos 
mokejimus, pavyzdziui, rasymq / kalbejimq 
uzsienio kalba, darbq daugiakultureje aplin- 
koje ir tarpkulturiniq skirtunuj ismanymq. 

Tyrimo duomenys (1 lentele, 1 priedas) 
rodo, kad absolventai, kuriij darbas siejasi su 
studijomis, yra link§ kritiskiau vertinti igytu 
mokejimij lygmenj, nei tie, kuriij darbas nera 
susijgs su baigtomis studijomis. Reiketq at- 
likti issamesnius tyrimus priezastims issiais- 
kinti, taciau galima daryti prielaidcj, kad sie 
absolventai kelia didesnius reikalavimus, nes 
yra kompetentingesni toje srityje. 

Kitoje analizes dalyje nagrineta (ne) 
atitiktis tarp kompetentinguimj pagal dar¬ 
bo sudetingumq ir issilavinimo lygj (1 pav.). 
Vi eng absolventij grup^ sudare tie, kuriij is¬ 
silavinimo lygis atitiko jq darbo sudetingumq 
(48,85 proc. is visos imties). Kitoje grupeje 
buvo absolventai, kuriems pagal darbo sude- 
tingumg reiketp aukstesnio issilavinimo negu 
turi (12,95 proc. is visos imties). 

Tyrimo duomenys (1 pav.) rodo, kad 
absolventams, kurip darbas reikalauja auks¬ 
tesnio issilavinimo, nei jie turi, truksta tokip 
kompetentingump kaip profesinio meistris- 
kumo, zmogiskpjp isteklip mobilizavimo 
ir funkcinio lankstumo. Abiejp grupip ab¬ 
solventai turejo daugiau, nei reikejo darbui, 
tarptautines orientacijos mokejimp. 

Treciojoje analizes dalyje nagrineti absol- 
ventp kompetentingumai pagal studijp pro- 
gramp charakteristikas. Bakalauro studijp ab¬ 
solventai suskirstyti pagal studijp programp 
pakraipg: (1) j profesijg orientuotos progra- 
mos (22,17 proc. respondentp is visos imties) 
ir (2) plataus profilio programos (24,76 proc. 


in the professional life of the graduates from 
social sciences, business and law (Table 1 of 
Appendix 1). The highest disproportion be¬ 
tween the required and acquired skills for all 
respondents is such skills as field mastery, 
work under pressure and time management. 
The largest over-match for respondents of 
both cohorts is linked with the skills of inter¬ 
national orientation, such as writing/speaking 
a foreign language, working in a multicultural 
environment and knowledge of intercultural 
differences. 

The data show (Table 1 of Appendix 
1) that graduates, who work in the job related 
to the studies, are more critical about the level 
of acquired skills than those, whose job is not 
related to the studies of graduation. Further 
analysis is needed to clarify the reasons for 
that, but one may presume that these gradu¬ 
ates have higher requirements for themselves 
than the respondents from another cohort 
since they are more competent in the field. 

Another section analysis was conducted 
on the competences (mis)match in the case of 
job complexity coherence with the level of edu¬ 
cation (Fig.l). One group of graduates consist¬ 
ed of those, whose level of education was ap¬ 
propriate to the job complexity (48.85% of all 
sample). The other group was made of those, 
whose work in a job that complexity required 
higher level of education than respondents 
awarded (12.95% of all sample). 

The data (Fig. 1) give clear message that 
graduates, whose job require higher level of 
education than acquired, lack field mastery 
and number of generic competences of human 
resources’ mobilisation and functional flexibil¬ 
ity. Both cohorts of graduates have over devel¬ 
oped skills of international orientation. 

The third section of analysis was con¬ 
ducted on the characteristics of study 
programmes. The graduates of bachelor 
studies were grouped according to the pro¬ 
gramme orientation either (1) into voca¬ 
tion (22.17% of all sample) or (2) into broad 
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Panaudoti savo sritieszinias ir mokejimus/ Own field mastery 
Atlikti darbqjauciant jtampq / Working under pressure 
Efektyviai isnaudoti laikq / Time management 
Apginti savo nuomon$ / Assertion of own authority 
Aiskiai reiksti savo mintis/ Clear self expression 



■ Darbas sudetingesnis nei jgytas 
issilavinimas/Work complexity 
higherthan HE acquired 

Darbo sudetingumas atitinka 
jgytq issilavinimq / Work 
complexityappropriate to HE 
acquired 


Klausytojams pristatyti rezultatus, idejas, ataskaitas / Presentation to 
audience skills 

Analitiskai mqstyti / Analytical thinking 
Produktyviai dirbti kartu su kitais / Productive work with others 



Efektyviai deretis/ Effective negotiation 

Koordinuoti veiklas/Coordination of activities 

Parengti rasytinesataskaitas ir kitusdokumentus /Reports / documents 
writing 

Mobilizuoti kitus/ Mobilization of others capacities 

Greitai jgyti naujqziniq/ Rapid acquirement of new knowledge 

Kelti naujas idejas ir surasti sprendimus / Ideas generation and 
implementation 

Panaudoti kitq sriciq zinias/ Other fields knowledge 
Rasyti ir kalbeti uzsienio kalba / Writing/ speaking in a foreign language 

Buti atviram naujoms galimybems / Alertnessto new opportunities 

Panaudoti zinias apie kitq saliq patirtj savo profesineje srityje /Other 
countries' professional knowledge 

Analizuoti savo ir kitq idejas / Willingnessto question own / others’ ideas 
Naudotis kompiuteriu ir internetu /Computers and Internet skills 
Panaudoti kulturiniqskirtumqzinias/ Intercultural differences' knowledge 

- 0,7 



0,64 


1 pav. Vidurkii) skirtumai tarp absolventq turimq ir reikalingq bendrqji) kompetentingumq 
pagal jq darbo sudetingumg ir jo sqsajas su jgytu issilavinimu 
Fig. 1 . Mean differences between the acquired and required generic competences 
of the graduates according to the work complexity and its coherence to the level of education acquired 


respondent^ is visos imties). Paradoksalu, 
taciau abiejij studiji} progranuj tipij absol- 
ventai 5 nurode panasp bendrpjp mokejimij 
is(si)ugdymo lygmenj (2 pav.), isskyrus savo 
srities ziniij ir mokejimij pritaikymij: plataus 
profilio programu absolventai teige siek tiek 
menkiau ismanantys savo sritj, nei j p rotesijij 
orientuotij programij absolventai. 

5 Cirupe sudarebakalauro program^ baigp absolventai, kurie 
net^se studijij jokiose kitose aukstojo mokslo programose. 


general education (24.76% of all sample). 
Paradoxically, the graduates 5 of both pro¬ 
grammes reported of similar level of generic 
skills development (Fig. 2), except the field 
mastery that graduates of broad focus pro¬ 
gramme lack more than graduates of voca¬ 
tionally orientated programme. 

5 The cohort consisted of those, who studied one HE pro- 
gramme of bachelor and did not continue the studies in any 
other HE programmes. 
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Tinkamai atlikti darbqjtemptoje situacijoje/Work under pressure 
Panaudoti savosriti'esziniasir mokejimus/Own field mastery 
Efektyviai isnaudoti laikq/Time management 
Aiskiai reiksti savo mintis/Clear self expression 
Efektyviai deretis/ Effective negotiation 
Apginti savo nuomon^/Assertion of own authority 
Koordinuoti veiklas/Coordination of activities 
Produktyviaidirbti kartusu kitais/ Productive work with others 
Klausytojams pristatyti rezultatus, idejas, ataskaitas/ Presentation to audience skills 
Parengti rasytines ataskaitas ir kitus dokumentus / Re ports/documents writing skills 
Mobilizuoti kitus / Mobilization of others capacities 
Analitiskai mgstyti / Analytical thinking 
Panaudoti kitq srici 14 zinias/Other fields knowledge 
Buti atviram naujomsgalimybems/Alertness to new opportunities 
Greitai jgyti naujq ziniq / Rapid acquirement of newknowledge 
Kelti naujas idejas irsurasti sprendimus/Ideas generation and implementation 
Rasyti ir kalbeti uzsienio kalba /Writing/speaking in a foreign language 
Analizuoti savo ir kitq idejas/Willingnessto question own/others' ideas 

Naudotiskompiuteriu irintemetu/Computers and the internet skills 

Panaudoti ziniasapiekitqsaliq patirtj savo profesinejesrityje/Othercountries' professional 
knowledge 

Dirbti kartu su kitq kulturq atstovais/Working in multicultural environment 
Panaudoti kulturiniq skirtumq zinias/ Interculturaldifferences' knowledge 



- 0,6 - 0,4 - 0,2 0 0,2 0,4 0,6 0,8 


2 pav. Vidurkii) skirtumai tarp absolvent!) turimu ir reikalingi) bendrqjq kompetentingumi) pagal studiji) 
Fig. 2. Mean differences between acquired and required generic competences of graduates according 
to the characteristics of the study programme 


{ profesij;} orientuotose programose ak- 
centuojamas profesiniij mokejimq ugdymas, 
todel, atrodytij, tokii} program^ absolven- 
tams galetij trukti bendrijjij mokejimij. Ta- 
ciau tyrimas pateikia priestaringu rezultatip 
Galima daryti prielaidcy kad vieni res- 
pondentai turejo daugiau galimybiij sekmin- 
gai jsilieti j darbo rinkc). uz kitus, nes studi- 
juodami jdejo daugiau pastangij: jij studiji} 
pasiekimai buvo auksti ir studijuodami jgijo 
praktines darbo patirties. Norint issiaiskinti, 


Vocationally oriented programmes are 
strongly aimed at the development of occu¬ 
pational skills; therefore, the graduates may 
witness lack of generic competences. Never¬ 
theless, the data of the research provides with 
contradictory findings. 

From the first sight, some respondents had 
more credits to gain the success in labour market 
than others, since they put more efforts in it dur¬ 
ing their studies: their study achievements were 
high, and they obtained practical job experience 
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ar si prielaida teisinga, atlikta ketvirtoji ana- 
lizes dalis: palyginti dviejij respondentp 
grupiij kompetentingumai. Pirmqj^ grup^ 
(29,88 proc. is visos imties) sudare absolven- 
tai, baigy daugiau nei vienq studiju program^, 
kit^ grup^ (65,20 proc. is visos imties) suda¬ 
re absolventai, studijav^ tik vienoje studiji} 
programoje. Ryskhj skirtumij tarp sip dviejp 
grupiij nepastebeta (3 pav.). Kompetentingu¬ 
mai, neatitinkantys darbo rinkos poreikip, 
yra tokie pat, kaip jau isvardyti (savo srities 
zinip ir mokejimp pritaikymas, tinkamas 


during the studies. In order to find out if the 
presumption was true, the fourth section of the 
analysis, namely the match of competences be¬ 
tween the two samples of respondents was made. 
The first group (29.88% of all sample) of gradu¬ 
ates consisted of those who studied more than 
one study programme of higher education; the 
second group (65.20% of all sample) consisted 
of the graduates who did not study in any other 
programmes, except the reported one. Distinct 
differences between those two groups do not 
appear (Fig. 3). The competences that mismatch 


Atlikti darbqjauciant jtampq / Work under pressure 
Panaudoti savo sritieszinias ir mokejimus/ Own field mastery 
Efektyviai isnaudoti laikq / Time management 
Aiskiai reikstisavo mintis/Clear self expression 
Efektyviai deretis/ Effective negotiation 
Produktyviai dirbti kartu su kitais / Productive work with others 
Apginti savo nuomon? / Assertion of own authority 
Mobilizuoti kitus / Mobilization of others capacities 
Koordinuoti veiklas/Coordination of activities 

Panaudoti kitq sriciq zinias/ Other fields knowledge 

Klausytojams pristatyti rezultatus, idejas, ataskaitas / Presentation to 
audience skills 

Reports/ documents writingskills 

Analitiskai m^styti/ Analytical thinking 

Kelti naujasidejasirsurasti sprendimus/ Ideas generation and 
implementation 

Greitai jgyti naujq ziniij/ Rapid acquirement of new knowledge 

Buti atviram naujoms galimybems / Alertness to new opportunities 

Panaudoti zinias apie kitq saliq patirtj savo profesineje srityje /Other 
countries' professional knowledge 

Rasyti ir kalbeti uzsienio kalba / Writing/ speaking in a foreign language 
Analizuoti savo ir kitq idejas /Willingnessto question own / others' ideas 
Naudotis kompiuteriu ir internetu /Computersand the internet skills 

Panaudoti kulturiniq skirtumq zinias/ Intercultural differences' knowledge 

Dirbti kartu su kitq kulturq atstovais / Working in multicultural 
environment 



-0,40 -0,20 


Baigta daugiau nei viena studij lj 
programa / Graduated more than 
one HE programme 


I Baigta viena studijq programa / 
Graduated one HE programme 


0,01 

0,01 


0,04 


, 0,07 
I 0,08 


0.3.3 

0,ll 


0,20 


0,27 

0,22 

0,27 


0,36 

0,30 


0,36 


0,45 

0,39 


0,50 


3 pav. Vidurkiq skirtumai tarp absolventq turimq ir reikalingq bendrqjq kompetentingumq 
pagal baigtq studijq programq skaiciq 

Fig. 3. Mean differences between the acquired and required generic competences 
of graduates according to the number of study programmes graduated 










Kestutis PUKELIS, Nora PILEICIKIENE 

AUKSTyjg MOKYKLU ABSOLVENTy ISSIUGDYTg BENDRgjg KOMPETENTINGUMg IR DARBO RINKOS POREIKig ATITIKTIS 
MATCHING OF DEVELOPED GENERIC COMPETENCES OF GRADUATES IN HIGHER EDUCATION WITH LABOUR MARKET NEEDS 155 


darbo atlikimas jtemptoje situacijoje, laiko 
valdymas). Vis delto, absolventai, kurie labiau 
stengesi ir studijavo dviejose studi jij progra- 
mose, geriau issiugde bendruosius mokeji- 
mus, palyginti su baigusiais tik viencj. studijij 
program^. 

Absolventai jsivertino savo studijq pa- 
siekimus, t. y. nurode, ar jij pasiekimai yra 
aukstesni / zemesni uz paci^ program^ 
baigusiij student^ pasiekimij vidurkj (4 pav.). 
Matyti, kad zemesniais pasiekimais pasizy- 
mintys studentai (38,04 proc. is visos imties) 
turi didesn^ neatitiktj tarp igytij ir reikalingij 


the need of labour market duplicate the ones 
mentioned above (professional mastery, work 
under pressure, time management). Neverthe¬ 
less, the graduates who put more effort studying 
a couple of study programmes have better devel¬ 
oped generic skills than the ones who graduated 
only from one. 

The graduates made a self-evaluation of 
their study achievements, i.e. they pointed 
out if the achievements were higher/lower 
than the average compared to other students 
who graduated from the same study pro¬ 
gramme (Fig. 4). The graduates with lower 


Panaudoti savo srities zinias ir mokejimus/ Own field mastery 
Atlikti darbqjauciant jtampq / Work under pressure 
Efektyviai isnaudoti laikq / Time management 
Aiskiai reiksti savo mintis/ Clear self expression 
Efektyviai deretis/ Effective negotiation 
Apginti savo nuomon§ / Assertion of own authority 
Efektyviai isnaudoti laik^ / Productive work with others 
Koordinuoti veiklas/Coordination of activities 

Mobilizuoti kitus/ Mobilization of others capacities 

Parengti rasytinesataskaitas ir kitus dokumentus/ Reports/ documents 
writingskills 

Klausytojams pristatyti rezultatus, idejas, ataskaitas / Presentation to 
audience skills 

Greitai jgyti naujij ziniij / Rapid acquirement of new knowledge 
Analitiskai mqstyti / Analytical thinking 

Buti atviram naujoms galimybems / Alertnessto new opportunities 

Kelti naujas idejas irsurasti sprendimus/ Ideas generation and 
implementation 

Greitai jgyti naujq ziniq/ Other fields knowledge 

Panaudoti zinias apie kitq saliq patirtj savo profesineje srityje /Other 
countries' professional knowledge 

Rasyti ir kalbeti uzsienio kalba / Writing/ speaking in a foreign language 
Analizuoti savo ir kitq idejas / Willingnessto question own / others' ideas 
Naudotiskompiuteriu ir internetu/ Computers and the internet skills 
Panaudoti kulturiniq skirtumq zinias/ Intercultural differences' knowledge 
Panaudoti kitq sriciq zinias/ Working in multicultural environment 


Vidutiniai irprasti 
pazymiai / Average & low 
grades 

Geri ir labai geri pazymiai / 
Very high & high grades 



4 pav. Vidurkii) skirtumai tarp absolvent!) turimi) ir reikalingij bendrijju kompetentingumi) pagal studijq pasiekimus 
Fig. 4. Mean differences between the acquired and required generic competences 
of graduates according to their study achievements 
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mokejimij, palyginti su aukstesniais pasieki- 
mais pasizyminciais studentais (41,62 proc. 
is visos imties). Kaip isimtis isskirtini tik sie 
mokejimai: savo srities ziniu ir mokejimij pa- 
naudojimas, tinkamas darbo atlikimas jtemp- 
toje situacijoje ir laiko valdymas. Abiem res¬ 
pondent^ grupems truksta sip mokejimij, 
bet aukstesniais pasiekimais pasizymintys 
studentai siuos mokejimus buvo is(si)ugd§ 
geriau. Tai patvirtina, jog studijij pasiekimai 
suteikia privalumij absolventij karjerai. 

Penktoje analizes dalyje absolventai buvo 
suskirstyti pagal darbo patirties turejimq (su- 
sijuskj ir nesusijusiij su studijomis, igytij pries 
studijas ir studijuojant) (73,68 proc. is visos 
imties). Gauti duomenys atskleide, kad dar¬ 
bo patirties (tiek susijusios, tiek nesusijusios 
su studijomis) jgij§ absolventai geriau issi- 
ugde bendruosius kompetentingumus. Sip 
respondentp grupe taip pat pasizymejo ma- 
zesne neatitiktimi profesinio meistriskumo 
srityje (5 pav.). Vis delto pastebima, kad nera 
ryskesnip skirtump tarp absolventp, turejusip 
ir neturejusip darbo patirties, analizuojant 
kompetentingump (ne)atitiktj darbo rinkos 
poreikiams. 

Absolventp dirbamo darbo specifika turi 
jtakos bendrpjp kompetentingump poreikiui. 
Darbo veiklos apimtis (pvz., tarptautine, na- 
cionaline, regionine, vietine) lemia reikalau- 
jamp bendrpjp kompetentingump skirtumus 
(6 pav.). Sie aspektai nagrineti septintojoje ty- 
rimo dalyje 6 . Tarptautineje rinkoje dirbantys 
absolventai sudare 30,6 proc. tyrimo imties, 
nacionalineje - 24,0 proc., regionineje - 
14,6 proc., o vietos rinkoje dirbo 18,3 proc. 
respondentp. fdomu pastebeti, kad vietineje 
ir tarptautineje rinkose dirbancip absolventp 
issiugdyti kompetentingumai dirbti daugia- 
kultureje aplinkoje yra panasaus lygmens (tai 
gali buti susijf su sau keliamais reikalavimais 


6 Pastaba: 5 pav. pateikti kompetentingumai atsklei- 
de didziausius skirtumus tarp jij poreikio ir paklausos 
(p<0.05). Del paveikslo formato pristatomas bendrijjij kom- 
petentingumij skaicius buvo sumazintas. 


achievements (38.04% of the sample) have 
a larger gap between the acquired and re¬ 
quired skills than the graduates with high 
achievements (41.62% of the sample). The 
exception appears with field mastery, work 
under pressure and time management skills 
that both cohorts of respondents lack, never¬ 
theless the students with high achievements 
have them developed better. It gives a proof 
that study achievements give credits to the 
career of graduates. 

For the fifth section of analysis the gradu¬ 
ates were sorted according to the criteria of 
work experience acquisition (both study- 
related and non-study related) before and 
during higher education (73.68% of the sam¬ 
ple). The data prove that those, who gained 
job experience, no matter study related or 
not, have better developed generic compe¬ 
tences and a lower mismatch in professional 
mastery (Fig. 5). Nevertheless the differences 
in mismatch/over development of compe¬ 
tences between those, who had work experi¬ 
ence and those, who did not have any, are not 
expressive. 

The job specificity affects the demand of 
required generic competences The scope of 
the market (e.g. international, national, re¬ 
gional and local) of work operations causes 
differences in required generic competences 
(see Fig. 6), which were analysed in the sev¬ 
enth section 6 . Graduates who work in the 
international market composed 30.6% of 
the sample, in the national - 24.0%, in the 
regional - 14.6% and in the local - 18.3%. 
Interesting to note that the graduates who 
work in local as well as international environ¬ 
ment possess the same level of competences 
to work in a multicultural environment (this 
could be related to different self requirements 
when performing the tasks). On the other 


6 Note: the competences presented in the figure 5 intro- 
duce the major differences between the supply and demand 
(p<0.05), the number of generic competences is reduced be¬ 
cause of the figures format. 
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Panaudoti savo srities ziniasir mokejimus/Own field mastery 
Atlikti darbgjauciant jtampq/Workunder pressure 
Efektyviai isnaudoti laikg/Timemanagement 
Aiskiai reiksti savo mintis/Clear self expression 
Apginti savo nuomon^/Assertion of own authority 
Efektyviai deretis/ Effective negotiation 
Produktyviaidirbti kartusu kitais / Productive work with others 
Koordinuoti veiklas/Coordination of activities 

Mobilizuoti kitus / Mobilization of others capacities 

Klausytojams pristatyti rezultatus, idejas, ataskaitas/ Presentation to 
audience skills 

Panaudoti kitq sriciqzinias/Other fields knowledge 

Parengti rasytinesataskaitas ir kitusdokumentus/Reports/documents 
writing skills 

Analitiskai mqstyti /Analyticalthinking 

Kelti naujas idejas ir surasti sprendimus/Ideas generation and 
implementation 

Buti atviram naujomsgalimybems/Alertnessto new opportunities 
Greitai jgyti naujq ziniq/Rapid acquirement of new knowledge 

Rasyti irkalbeti uzsienio kalba/Writing/speakinginaforeignlanguage 

Panaudoti ziniasapiekitqsaliq patirtj savo profesinejesrityje/Other 
countries' professional knowledge 

Naudotis kompiuteriu irintemetu/Computers and the internet skills 
Analizuoti savo ir kitq idejas/Willingnessto question own/others' ideas 

Panaudob' kulturiniq skirtumqzinias/lntercultural differences' knowledge 

Dirbti kartu su kitq kulturq atstovais/Working in multicultural 
environment 


- 0,26 


- 0,31 . 
- 0,3 


- 0,16 

- 0,23 


- 0,07 

- 0,03 I 

- 0,02 


- 0,06 ■ 

- 0,02 


- 0,01 


I Darbo patirties neturejo / 
Didn't have work experience 

Darbo patirtj turejo/ Had 
work experience 


0,03 

■ 0,06 
0,08 

■ °a 1 
0,08 

B 0,11 
0,12 

H 0,11 

6,13 

0,15 

0,14 


0,2 


0,2 

0,21 


0,22 

0,26 


0,47 


■ 0,45 
0,41 

0,41 

0,42 


■ 0,7 
0,63 


■ 0,71 

0,68 


5 pav. Vidurkii) tarp absolvent!) turimi) ir reikalingi) bendrijju kompetentingumi) skirtumai pagai darbo 
Fig. 5. Mean differences between the acquired and required generic competences of graduates according to the work experience 


atliekant uzduotis). Kita vertus, sios dvi res- 
pondentij grupes nurode turincios maziau 
per daug nei reikalinga darbe issiugdytij kom¬ 
petentingumi) dirbti daugiakultureje aplinko- 
je, negu nacionalineje ar regionineje rinkose 
dirbantys absolventai. Reiketp pamineti ir re¬ 
zultatus apie (ne)atitiktj uzsienio kalbos rasy- 
mo ir kalbejimo mokejimui, t. y. vietos rinko- 
je dirbantys absolventai savo uzsienio kalbos 


hand, these two groups of respondents show 
less over-developed competences of work¬ 
ing in the multicultural environment than 
the respondents who deal with national and 
regional market. Other findings are noted in 
the (mis)match of writing/speaking a foreign 
language, i.e. the graduates who do jobs local¬ 
ly reported to have foreign language skills de¬ 
veloped at best level. In order to explain these 
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6 pav. Vidurkiq tarp absolventu turimq ir reikalingq bendrqjq kompetentingumq skirtumai pagal jq darbo veiklos apimtj 
Fig. 6. Mean differences between the acquired and required generic competences 
of graduates according to the scope of their job operations 


mokejimq jsivertino auksciausiai. Norint pa- 
komentuoti siuos paradoksus, reikia atlikti 
papildomus tyrimus. Analizuojant rezultatus 
reiketij pastebeti, kad atsakymus j klausimus 
pateik^ respondentai turejo skirtings patirtj 
ir naudojo skirtingus jvertinimo kriterijus. 

Kita nagrineta absolventq dirbamo dar¬ 
bo ypatybe - konkurencija rinkoje. Sis as- 
pektas analizuotas astuntojoje tyrimo dalyje. 
Respondentai sugrupuoti pagal tai, su kokia 
konkurencija rinkoje susiduria jmone, ku- 
rioje jie dirba (7 pav.). Vienq grup§ sudare 
absolventai, dirbantys jmoneje, patiriancioje 
labai didel^ ar didel^ konkurencija rinkoje 
(46,60 proc. is visos imties), kit^ grup^ - ab¬ 
solventai, dirbantys jmonese, kurios patiria 
vidutin^ ar mazq konkurencija (25,79 proc. is 
visos imties). 


paradoxes, some additional research must be 
carried out, but on the first glance it could be 
related with different experience and criteria 
of evaluation used by respondents answering 
the questions. 

Another job peculiarity is characterized 
by the market competition; the eighth sec¬ 
tion of analysis was performed in this field. 
The graduates were grouped according to 
their evaluation of the level of competition 
strength that the organization in which they 
work witnesses (Fig. 7). One group consist¬ 
ed of those, who work in the market of very 
strong and strong competition (46.60% of 
the sample) and into the second group were 
sorted the graduates, who work in the market 
of medium and low competition (25.79% of 
the sample). 
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Atlikti darbqjauciant jtampq/Workunder pressure 


Panaudoti savo srities zinias ir mokejimus/Own field mastery 


Efektyviai isnaudoti laikq/Time management 
Aiskiai reiksti savo mintis/Clear self expression 
Apginti savo nuomon^ / Assertion of own authority 

Produktyviai dirbti kartusu kitais/Productive work with others 

Parengti rasytinesataskaitasir kitusdokumentus/Reports/ 
documents writing skills 

Mobilizuoti kitus / Mobilization of others capacities 
Panaudoti kitq sriciq zinias/ Other fields knowledge 
Efektyviai deretis/ Effective negotiation 
Koordinuoti veiklas/Coordination of activities 

Anal itiskai mqstyti / Analytical thinking 

Klausytojams pristatyti rezultatus, idejas, ataskaitas / Presentation to 
audienceskills 

Greitai jgyti naujq ziniq /Rapid acquirement of new knowledge 


Buti atviram naujomsgalimybems/ Alertness to new opportunities 

Kelti naujas idejas ir surasti sprendimus/ Ideas generation and 
implementation 

Panaudoti zinias apiekitqsaliq patirtj savo profesinejesrityje/Other 
countries' professional knowledge 

Rasyti ir kalbeti uzsienio kalba/Writing/speaking in a foreign language 


Naudotis kompiuteriu irintemetu/Computers and the internet ski I Is 

Analizuoti savo ir kitq idejas/Willingness to question own / others' 
ideas 

Panaudoti kulturiniq skirtumqzinias/lntercultural differences' 
knowledge 

Dirbti kartu su kitq kulturq atstovais/Working in multicultural 
environment 


- 0,6 



- 0,05 


Stipri irlabaistipri konkurencija/ 
Strong & very strong competition 

■ Silpnairvidutine konkurencija/ 
Weak & medium competition 


- 0,06 

- 0,04 

- 0,04 


0,01 

0,02 


0,10 

0,11 


0,18 

0,13 




- 0,4 - 0,2 0 0,2 0,4 0,6 0,8 


7 pav. Vidurkiq skirtumai tarp absolventq turimq ir reikalingq bendrqjq kompetentingumq pagal jmones, 
kurioje jie dirba, konkurencija rinkoje 

Fig. 7. Mean differences between the acquired and required generic competences of graduates according 
to the competition in the market of the firms that they work 


Absolventai, dirbantys labai konkuren- 
cingose jmonese, nurode, kad jiems truksta 
siij kompetentingumi}: tinkamai atlikti dar- 
brj jtemptoje situacijoje, panaudoti savo sri- 
ties zinias ir mokejimus, valdyti laikrj, greitai 


The graduates who work in the strong 
competition environment pointed out the 
lack of such competences as work under pres¬ 
sure, their own held mastery, time manage¬ 
ment, rapid acquirement of new knowledge, 
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jsisavinti naujas zinias, apginti savo nuomo- 
n§. Absolventai, dirbantys jmonese, kurios 
patiria vidutinq ar mazq konkurencijq, teige 
isvardytus kompetentingumus issiugd^ geriau 
(7 pav.). Tad galima daryti prielaidq, kad dide- 
le konkurencija sqlygoja aukstesnius kompe¬ 
tentingumij reikalavimus, del to respondentai 
nurode stipresnj kompetentingumij trukumq. 

Devintojoje analizes dalyje nagrineti vi- 
durkiq tarp absolventij turimij ir reikalingu 
bendrqjq kompetentingumij skirtumai pagal 
absolventq atliekamo (ne)vadovaujamo darbo 
pobudj. Vien;j respondent^ grup§ (9,64 proc. 
is visos imties) sudare absolventai, vadovau- 
jantys kitiems darbuotojams ir esantys atsakin- 
gi uz organizacijos tikslij nustatymij bei darbo 
strategijij parinkimcj. Kitai grupei (28,49 proc. 
is visos imties) priklause absolventai, neva- 
dovaujantys kitiems darbuotojams, bet patys 
nustatantys savo darbo tikslus ir turintys nu- 
spr^sti, kaip darb;j atlikti (8 pav.). 

Vadovo pareigas uzimantys absolven¬ 
tai nurode stokojantys zmogiskijjij istekliij 
mobilizavimo ir funkcinio lankstumo kom¬ 
petentingumij. Apskritai jie nurode didesnj 
kompetentingumij trukumij ir mazesnj per 
gerai issiugdytij kompetentingumij skaiciij, 
negu absolventai, uzimantys ne vadovauja- 
mas pareigas (8 pav.). Tyrimo rezultatai pa- 
tvirtino prielaidij, kad asmenims, uziman- 
tiems daugiau atsakomybes reikalaujancias 
pareigas, reikia geriau issiugdytij mokejimij. 
Jie taip pat turetij kritiskiau ziureti j savo as- 
meninj tobulejim;j, nei zemesnes pareigas uz¬ 
imantys darbuotojai. 


assertion of their authority. The graduates 
who work in the environment of weak and 
medium competition reported that above 
mentioned skills are developed better (Fig. 7). 
We could assume that strong competition en¬ 
vironment raises higher demands for gradu¬ 
ates’ competences, therefore they express 
stronger shortage. 

For the ninth section analysis, mean dif¬ 
ferences between the acquired and required 
generic competences of graduates were ana¬ 
lysed according to the managerial characteris¬ 
tics of work. One group of graduates (9.64 % of 
the sample) consisted of those, who supervise 
other members of staff and are highly respon¬ 
sible for setting goals of the organization as 
well as deciding its work strategies. The other 
group (28.49 % of the sample) consisted of 
those respondents, who did not supervise oth¬ 
er staff, but are responsible for setting goals for 
their own job and deciding how to do the job 
(Fig. 8). 

The graduates who have a position of man¬ 
agers indicated the shortage in mobilization of 
human recourses competences and functional 
flexibility. In general, they reported to have 
a higher shortage and lower over-development 
of competences than the graduates who do not 
perform managerial job (Fig. 8). The findings 
confirm the presumption that the people, who 
work in the position of higher responsibility, 
require a higher level of skill development and 
possess a more critical attitude to their person¬ 
al development than the people, who work in 
a lower position. 
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Efektyviai isnaudoti laikq /Time management 
Efektyviai deretis/ Effective negotiation 
Mobilizuoti kitus/ Mobilization of others capacities 
Panaudoti savo sritieszinias ir mokejimus/ Own field mastery 
Atlikti darbqjauciant jtampq / Work under pressure 
Apginti savo nuomon^ / Assertion of own authority 
Produktyviai dirbti kartu su kitais / Productive work with others 

Aiskiai reikstisavo mintis/Clear self expression 

Klausytojams pristatyti rezultatus, idejas, ataskaitas / Presentation to audience 
skills 

Buti atviram naujoms galimybems / Alertness to new opportunities 
Koordinuoti veiklas/Coordination of activities 
Analitiskai mqstyti/ Analytical thinking 
Panaudoti kitq sriciq zinias/ Other fields knowledge 
Rasyti ir kalbeti uzsienio kalba / Writing/ speaking in a foreign language 

Kelti naujas idejas irsurasti sprendimus/ Ideas generation and implementation 

Panaudoti zinias apie kitq sali 14 patirtj savo profesineje srityje /Other countries' 
professional knowledge 

Greitai jgyti naujij ziniij / Rapid acquirement of new knowledge 

Parengti rasytines ataskaitas ir kitus dokumentus/Reports/ documents writing 
skills 

Willingness to question own/others 1 ideas 
Naudotis kompiuteriu ir internetu /Computers and the internet skills 
Panaudoti kulturiniqskirtumq zinias/ Intercultural differences' knowledge 
Dirbti kartu su kitq kulturq atstovais / Working in multicultural environment 



-0,33 


Vadovai / Managers 


■ Kiti, ne vadovai / Others, 
0/06 not managers 



-0,19 

-0,02 I 



-0,4 



0,04 

0,04 


Aif 0,36 


0,54 

■>,58 


- 0,2 0 0,2 0,4 0,6 


8 pav. Vidurkii) tarp absolventi) turimq ir reikalingq bendriyi) kompetentingumq skirtumai pagal vadovavimo pobudj 
Fig. 8. Mean differences between the acquired and required generic competences 
of graduates according to the managerial characteristics of work 


ISVADOS 

Aukstijjij mokyklij, kuriose studijij turinys 
smarkiai orientuotas j tam tikrij profesiniij 
kompetentingumq ugdymcj, absolventi} kar- 
jerai ateityje gali kilti pavojus, nes besikei- 
ciant reikalavimams darbo rinkoje ir del kitq 
nenumatytij aplinkybiq gali nebelikti porei- 
kio absolventams pritaikyti turimus kompe- 
tentingumus. Globalizacija ir technologijij 
pletra iki minimumo sumazina galimybes 


CONCLUSION 

The future career of graduates from higher 
education institutions, where the curriculum 
is strongly aimed at the development of cer¬ 
tain occupational competences, is put at a risk, 
since the changes in labour market needs or 
other unexpected circumstances may elimi¬ 
nate the request of graduates’ competences 
exploitation. Globalization and technology 
development reduce the possibilities to build 
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siekti karjeros tik vienoje organizacijoje. Ab- 
solventai turetij buti lankstus (sugebeti pri- 
sitaikyti prie nenuspejamij pokyciq) ir pasi- 
rengy mokytis visij gyvenimq, todel aukstasis 
mokslas turetq padeti studentams jgyti platq 
issilavininuj ir orientuotis j bendrijjij kom¬ 
petentingumij ugdymij. Tyrimo duomenys 
rodo, kad aukstqjq mokykli} absolventams 
labiausiai truksta siij bendrijjij kompeten- 
tinguimj: a) tinkamai atlikti darb;j jtemptoje 
situacijoje; b) valdyti laikty ir c) geresnio savo 
srities ismanymo. Taip pat reikia pastebeti, 
kad absolventai pasizymi labiau is(si)ugdy- 
tais tarptautines orientacijos mokejimais, nei 
to reikia jq darbe. 

DISKUSIJA 

Isanalizavus veiksnius, galincius tureti jtakos 
absolventi} bendrijjij kompetentingumij ir 
darbo rinkos poreikiij atitikciai, gauti dvi- 
prasmiski rezultatai. Pavyzdziui, j profesijij 
orientuotij programij absolventi} is(si jugdytij 
bendrijjij kompetentingumij lygmuo panasus 
j plataus profilio programij absolventij ben¬ 
drijjij kompetentingumij lygmenj. Studijuotij 
programij skaicius neturejo didesnes jtakos 
skirtumams tarp jgytij ir reikalingij bendrijjij 
kompetentingumij. Absolventai, jgij§ darbo 
patirties pries studijas ar studijuodami, ture- 
jo tik siek tiek geriau is(si)ugdy bendruosius 
kompetentingumus, palyginti su absolven- 
tais, neturinciais darbo patirties. 

Tyrimo rezultatai parode, kad zemesniij 
studijij pasiekimij absolventai turi daugiau 
spragij tarp jgytij ir reikalingij bendrijjij 
kompetentingumij, palyginti su aukstus pa- 
siekimus jgijusiais absolventais. Neaiskumij 
kyla analizuojant darbo veiklos apimtj (veikla 
vykdoma tarptautiniu, nacionaliniu, regioni- 
niu ar vietos mastu). Reiketij atlikti issames- 
nius tyrimus, norint issiaiskinti priezastis. 
Gauti duomenys rodo, kad vietos ir tarptau- 
tineje rinkose dirbantys absolventai pasizymi 


the career in a single organization to the mini¬ 
mum; the graduates should be flexible (able to 
adjust to unpredictable changes) and prepared 
for lifelong learning. Thus higher education 
should provide students with comprehensive 
training, focused on the development of ge¬ 
neric competences. The research data show 
that the graduates of higher education lack 
mainly three types of generic competences: 
a) work under pressure; b) time management 
and c) higher field mastery. On the other hand 
they have over-developed skills of internation¬ 
al orientation. 

DISCUSSION 

The analysis of factors, which may have influ¬ 
ence on the match of generic competences of 
graduates to labour market needs, provided 
ambiguous findings. For example, the gradu¬ 
ates of vocationally orientated programmes 
reported to have similar level of generic com¬ 
petences as the graduates of broad focus pro¬ 
gramme. The factor of the number of study 
programmes did not influence the difference 
between the acquired and required generic 
competences significantly. The graduates who 
gained job experience before and during their 
studies have only slightly better developed ge¬ 
neric competences than the graduates who did 
not have any job experience. 

Research findings proved the gradu¬ 
ates with lower study achievements possess 
a larger gap between the acquired and re¬ 
quired generic competences than the gradu¬ 
ates with high achievements. The scope of 
the job market (e.g. international, national, 
regional, and local) causes differences in the 
required generic competences, nevertheless 
their reasons should be researched further. 
The data show that the graduates, working in 
the local and international market, possess 
the uniform level of competences to work in 
a multicultural environment; besides, these 
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vienodo lygmens kompetentingumais dirbti 
daugiakultureje aplinkoje. Taip pat jij kompe- 
tentingumai dirbti daugiakultureje aplinkoje 
yra menkiau ispletoti, nei nacionalineje ir 
regionineje rinkose dirbanciij respondent^ 
Panasus rezultatai gauti ir analizuojant mo- 
kejimq rasyti ir kalbeti uzsienio kalba: vieti- 
neje rinkoje dirbantys absolventai sj kompe- 
tentingumq yra ispletoj^ geriau. Tokie tyrimo 
rezultatai rodo butinyb^ ateityje persvarstyti 
pasirinktos tyrimo priemones pagrjstumq, 
atkreipti demesj j kulturinius artefaktus, ga- 
lincius atsirasti respondent^ atsakymuose. 

Tyrimo rezultatai apie absolventij or- 
ganizacijq konkurencinj aspektq rodo, kad 
absolventams, dirbantiems konkurencingoje 
aplinkoje, labiau truksta bendrijji} kompe- 
tentingunuj, palyginti su dirbanciais vidu- 
tiniskos ar mazos konkurencijos aplinkoje. 
Galima daryti prielaidq, kad stipri konku- 
rencija rinkoje kelia didesnius kompetentin- 
gunuj reikalavimus. Tq patj galima pasakyti 
ir apie absolventus, turincius prisiimti didel§ 
atsakomyb^, t. y. vadovais dirbantys respon- 
dentai nurode zmogiskqjq istekliij mobiliza- 
vimo ir funkcinio lankstumo kompetentin- 
gutmj trukumq. Jie taip pat nurode turintys 
maziau, nei darbe reikia, ispletoti} kompeten- 
tingumi}. Tc} patj pazymi ir absolventai, kurip 
darbas reikalauja aukstesnio issilavinimo nei 
yra jgij§, t. y. jiems labiau truksta bendrijji} 
kompetentingumi}, negu absolventams, ku- 
rip issilavinimas atitinka darbe reikalaujamp 
issilavinimo lygj. 


Allen J., Ramaekers G., van der Velden R. (2005). Measuring 
competencies of higher education graduates // New Direc¬ 
tions for Institutional Research, 126, p. 49-59. 

Ash M. G. (2006). Bachelor of what, master of whom? The 
Humboldt myth and historical transformations of higher 
education in German-speaking Europe and the US // Euro¬ 
pean Journal of Education, 41 (2), p. 245-267. 


respondents have less developed competenc¬ 
es to work in a multicultural environment 
than the respondents who work in the na¬ 
tional and regional market. Similar findings 
were highlighted in writing/speaking a for¬ 
eign language, i.e. the graduates who work in 
the local market have better developed com¬ 
petences of a foreign language. Those types of 
findings raise a necessity to correct validity 
of research tool in future paying attention to 
cultural artefacts which could appear when 
respondents answer to questions. 

The research findings of the competition 
environment strength of graduates’ organiza¬ 
tions emphasised that those who work in a 
strong competition environment, have a high¬ 
er shortage of generic competences than the 
graduates who work in a weak and medium 
competition environment. We could assume 
that strong market competition raises higher 
demands for graduates’ competences. The 
same is true with the graduates who work in 
the position which requires a high level of re¬ 
sponsibility, i.e. managers indicated the short¬ 
age in the competences of mobilization of 
human recourses and functional flexibility, as 
well as reported lower over-development of 
competences than the graduates who do not 
do managerial work. The same case is with 
graduates, whose job requires higher level of 
education than acquired: they witness higher 
shortage of generic competences than gradu¬ 
ates, who work in the job appropriate to the 
level of education. 


REFERENCES 

Barkauskaite M., Gribniakas V., Kanapeckiene L. 2006. 
Aukstasis mokslas: student^ poziurio analize [Higher edu¬ 
cation: analysis of students viewpoint] // Pedagogika, 82, 
p. 28-35. 

Barnett R. (2004). Beyond all Reason, Living with Ideology 
in the University. Buckingham SRHE and Open University 
Press. 



164 AUKSTOJO MOKSLO KOKYBE • THE QUALITY OF HIGHER EDUCATION -2012/9 


Barth M., Godemann J., Rieckmann M., Stoltenberg U. 
(2007). Developing key competencies for sustainable devel¬ 
opment in higher education // International Journal of Sus¬ 
tainability in Higher Education, 4 (4), p. 416-430. 

Bleiklie I. (2005). Organizing higher education in a knowl¬ 
edge society // Higher Education, 49, p. 31-59. 

Boyce G., Williams S., Kelly A., Yee H. (2001). Foster¬ 
ing deep and elaborative learning and generic (soft) skill 
development: the strategic use of case studies in accounting 
education // Accounting Education, 10 (1), p. 37-60. 

Bridges D. (1993). Transferable skills: a philosophical per¬ 
spective // Studies in Higher Education, 18 (1), p. 43-51. 
Bridgstock R. (2009). The graduate attributes we’ve over¬ 
looked: enhancing graduate employability through career 
management skills // Higher Education Research & Develop¬ 
ment, 28 (1), p. 31-44. 

Campbell A. (2010). Developing generic skills and attributes 
of international students: the (ir)relevance of the Australian 
university experience // Journal of Higher Education Policy & 
Management, 32 (5), p. 487-497. 

Commission of the European Communities (2009). 
Communication from the Commission to the European 
Parliament, the Council, the European Economic and 
Social Committee and the Committee of the Regions “A 
new partnership for the modernisation of universities: the 
EU Forum for University Business Dialogue”. Brussels, yyy. 
COM(2009) 158 final. SEC(2009) 423; SEC(2009) 424; 
SEC(2009) 425} Available at: http://ec.europa.eu/education/ 
higher-education/doc/business/ com 158_en.pdf. 
Communication from the Commission to the European Par¬ 
liament, the Council, the European Economic and Social 
Committee and the Committee of the Regions. Supporting 
growth and jobs - an agenda for the modernization of Eu¬ 
rope’s higher education systems (2011 a). Brussels: European 
Commission, 20.9.2011 COM(2011) 567 final. Available 
at: http://ec.europa.eu/education/higher-education/doc/ 

com091 l_en.pdf. 

Council Conclusions on the Role of Education and Training 
in the Implementation of the ‘Europe 2020’ Strategy (2011/C 
70/01) (2011 b). Council of the European Union. Official 
Journal of the European Union, 4.3.2011. Available at: 
http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ 
:C:2011:070:0001:0003:EN:PDF. 

Communique of the Conference of European Ministers 
Responsible for Higher Education, Leuven and Louvain- 
la-Neuve, 28-29 April 2009. Available at: http:// 
www.ond.vlaanderen.be/hogeronderwijs/Bologna/ 
conference/documents/Leuven_Louvain-la-Neuve_ 
Communiqu%C3%A9_April_2009.pdf. 

Deem R. (2006). Conceptions of contemporary European 
universities: to do research or not to do research? European 
Journal of Education, 41 (2), p. 281-304. 

Desjardins R. (2008). Researching the links between educa¬ 
tion and well-being // European Journal of Education, 43 (1), 
p. 23-35. 

Duderstadt J. J. (2009). Current global trends in higher education 
and research: their impact on Europe. Vienna: Universitat Wien. 


EACEA, Eurydice, Eurostat (2012). Key Data on Education 
in Europe. 2012 Edition. Brussels: Eurydice. Available at: 
http://epp.eurostat.ec.europa.eu/cache/ITY_OFFPUB/978- 
92-9201-242-7/EN/978-92-9201-242-7-EN.PDF. 

ECTS Users’ Guide (2009). Luxembourg: Office for Official 
Publications of the European Communities, 2009. Available 
at: http://ec.europa.eu/education/lifelong-learning-pohcy/ 
doc/ects/guide_en.pdf. 

Elton, L. (2008). Collegiality and complexity: Humboldts 
relevance to British universities today // Higher Education 
Quarterly 62 (3), p. 224-236. 

Garcia-Aracil A., Mora J. G., Vila L. E. (2004). The rewards 
of human capital competences for young European higher 
education graduates // Tertiary Education and Manage¬ 
ment, 10, p. 287-305. 

Green W., Hammer S., Star C. (2009). Facing up to the chal¬ 
lenge: why is it so hard to develop graduate attributes? // 
Higher Education Research & Development, 28 (1), p. 17-29. 
Hager P, Holland S. (2006). Introduction. In: P. Hager, S. 
Holland. (Eds.) Graduate attributes learning and employabil¬ 
ity. Dordrecht: Springer, p. 1-15. 

Heijke H., Meng C., Ramaekers G. (2003). An investigation 
into the role of human capital competences and their pay¬ 
off. // International Journal of Manpower, 24 (7), p. 750-73. 
Joumady O., Ris C. (2005). Performance in European higher 
education: a non-parametric production frontier approach. 
Education Economics, 13 (2), p. 189-205. 

Keneley M., Jackling, B. (2011). The Acquisition of Generic 
Skills of Culturally-diverse Student Cohorts // Accounting 
Education, 20 (6), p. 605-623. 

Klink M., Boon J. (2003). Competencies: The Triumph of 
a Fuzzy Concept // International Journal Human Resources 
Development and Management, 2, p. 125-137. 

London Communique (2007). Towards the European 
Higher Education Area: responding to challenges 
in a globalised world. Available at: http://www. 
dcsf.gov.uk/londonbologna/uploads/documents/ 
LondonCommuniquefinalwithLondonlogo.pdf. 

Moon J. (2002). The Module and Programme Development 
Handbook. London: Kogan Page Limited. 

Mulder M. (2007). Competence - the essence and use of the 
concept in ICVT // European Journal of Vocational Training, 
40(1), p. 5-21. 

Olssen M., Peters, M. A. (2005). Neoliberalism, higher edu¬ 
cation and the knowledge economy: from the free market 
to knowledge capitalism // Journal of Education Policy, 20, 
p. 313-345. 

Oxford Advanced Learners Dictionary, 7th edition, 2005. 
Pasternack P, Bloch R., Gellert C., Holscher M., Kreckel R., 
Lewin D., Lischka I., Schildberg A. (2007). Current and Fu¬ 
ture Trends in Higher Education. Austria: Federal Ministry 
for Education, Science and Culture. 

Pukelis K., Smetona A. ir kt. (2011). Studijq terming, zodynas 
[Glossary of Study Term]. Available at: http://www.skvc. 
lt/?id=0. 



Kestutis PUKELIS, Nora PILEICIKIENE 

AUKSTyjg MOKYKLIJ ABSOLVENTy ISSIUGDYTg BENDRgjg KOMPETENTINGUMg IR DARBO RINKOS POREIKig ATITIKTIS 
MATCHING OF DEVELOPED GENERIC COMPETENCES OF GRADUATES IN HIGHER EDUCATION WITH LABOUR MARKET NEEDS 165 


Rychen D. S. (2003). Key competencies: Meeting important 
challenges in life. In Rychen D. S., Salganik L. H. (Eds.), 
Key Competencies for a Successful Life and Well-Functioning 
Society. Seattle: Hogrefe & Hubber Publishers, p. 63-108. 
Santiago R„ Carvalho T„ Relva R. (2008). Research and the 
Universities’ Image // European Journal of Education, 43 (4), 
p. 495-512. 

Solbrekke T. D„ Karseth B. (2006). Professional responsibil¬ 
ity - an issue for higher education? // Higher Education, 52, 
p. 95-119. 

Teichler U. (2007). Does higher education matter? Lessons 
from a comparative graduate survey // European Journal of 
Education, 42 (1), p. 11-34. 


Teichler U. (2008). Diversification? Trends and explanations 
of the shape and size of higher education // High Education, 
56, p. 349-379. 

Tlte European Qualifications Framework for Lifelong Learn¬ 
ing (2008). European Communities. 

Vila L. E. (2005). The outcomes of investment in education 
and people’s well-being // European Journal of Education, 
40(1), p. 3-11. 

Witte J. K. (2006). Change of degrees and degrees of change: 
comparing adaptations of European higher education systems 
in the context of the Bologna process. PhD diss., University of 
Twente, 2006. 

Wolbers M. H. J. (2003). Job Mismatches and their Labour- 
Market Effects among School-Leavers in Europe // European 
Sociological Review, 19 (3), p. 249-266. 


[teikta 2012 m. rugsejo men. 
Delivered 2012 September 


KESTUTIS PUKELIS 


Mokslinitj interest} kryptys: studiji} kokybe, karjeros 
projektavimas, seimotyra ir mokytoji} rengimas. 

Vytauto Didziojo universitetas 
Studiji} kokybes ir karjeros tyrejq grupes vadovas 


Research interests: quality of studies, career 
designing, familistic and teacher education. 

Vytautas Magnus University 

Head of Research Group for Quality of Studies and 

Career 


K. Donelaicio g. 52, LT-44244, Kaunas, Lithuania 
k.pukelis@smf.vdu.lt 


NORA PILEICIKIENE 


Mokslinit} interest} kryptys: aukstojo mokslo studiji} 

programt} kokybe. 

Vytauto Didziojo universitetas 
Kokybes ir inovacijt} centras 


Research interests: quality of higher education study 
programmes. 

Vytautas Magnus University 
Center for Quality and Innovations 


S. Daukantog. 27, LT-44249, Kaunas, Lithuania 
n.pileicikiene@kic.vdu.lt 



1 PRIEDAS. ABSOLVENT^ ESAMOIR REIKALINGO KOMPETETINGUMy ISPLETOJIMO LYGMENS VIDURKIU SKIRTUMAI, ATSIZVELGIANT| S^SAJAS TARP BAIGTU STUDIjy KRYPTIESIR DARBO POBUDZIO 


166 AUKSTOJO MOKSLO KOKYBE • THE QUALITY OF HIGHER EDUCATION -2012/9 


VIDURKIV TARP ESAMO IR DARBE REIKALINGO KOMPETENTINGUMy ISPLETOJIMO LYGMENS SKIRTUMAI 

NESU- 

SIJ? 

ARBA 

jo- 

KIOS 

STU- 

DITOS 

APTAR- 

NAVIMO 

PASLAUGOS 

-0,38 

0,31 1 

0,50 | 

o 

o' 

-0,10 

-0,50 

0,17 | 

0,21 

© 

0,48 

0,48 

0,15 

0,09 

0,71 

o'" 

0,52 1 

0,42 

0,45 

LO 

© 

0,80 

0,36 

1,03 

BAIG- 

TOS 

ARBA 

SUSI- 

JUSIOS 

STU- 

DITOS 

ON 

CN 

o' 

°> 14 

0,21 

0,34 

oo 

© 

ON 

CN 

o' 

0,42 

0,25 

© 

© 

0,21 

0,27 

* 

LO 

© 

© 

-0,02 

0,46 

0,32 

0,54 

0,13 

0,12 

* 

CN 

O 

* 

o' - 

0,27 

O 

00 

© 

g 55 55 % o « D 

SVEIKATA IR 
GEROVE 

CO 

© 

oo 

o 

-0,27 

-0,14 

On 

co 

o 

-0,15 

0,32 

r-N 

© 

o 

-0,67 

0,02 

-0,20* 

co 

© 

© 

0,13 

0,67 

© 

©^ 

© 

0,45 

0,32 

-0,08 

CN 

© 

0,98* 

0,22 

1,30 

BAIG- 

TOS 

ARBA 

susi- 

JUSIOS 

STU- 

DITOS 

-0,50 

ON 

o 

LO 

© 

-0,06 

-0,08 

-0,63 

© 

o" 

-0,04 

-0,30 

© 

* 

NO 

o 

-0,19 

-0,28 

0,42 

CO 

© 

0,25 

© 

© 

-0,01 

ON 

© 

o 

0,35 

0,14 

LO 

© 

2 t/i w O w D 

2emes 

UKISIR 

VETERINARIJA 

-0,05 

0,15 1 

0,31 | 

0,39 

0,06* 

-0,34 

0,42 | 

0,27 

CN 

O 

0,12 

© 

C5 

0,35 

0,17 

0,36 

0,41 

0,53 1 

0,45 

0,12 

t**N 

NO 

O 

O 

oo 

o' - 

0,42 

0,79 

BAIG- 

TOS 

ARBA 

susi- 

JUSIOS 

STUDI- 

TOS 

-0,36 

Pv 

o 

o 

-0,02 

0,35 

* 

O 

CN 

O 

-0,23 

0,24 

-0,02 

NO 

O 

© 

© 

© 

0,21 

co 

© 

© 

-0,30 

00 

© 

0,23 

0,30 

-0,06 

-0,16 

ON 

LC l 

© 

* 

co 

ON 

o' - 

0,35 

1,00 

2 w w <; O w Q 

INZINERIJA, 
GAMYBA IR 
STATYBA 

0,13 

O, 41 1 

0,61 | 

0,45 

On 

©^ 

© 

* 

CO 

CN 

© 

o 

o" 

© 

© 

©^ 

© 

* 

CN 

© 

0,46 

0,22 

0,12 

0,72 

CO 

© 

0,58 1 

0,49 

0,52 

LO 

© 

* 

Os 

© 

0,35 

00 

oo 

© 

BAIG- 

TOS 

ARBA 

SUSI- 

JUSIOS 

STUDI- 

TOS 

-0,35 

0,03 

0,09 

0,20 

On 

©~ 

-0,20 

0,13 

CO 

© 

© 

-0,31 

© 

© 

-0,02 

-0,02 

-0,05 

0,42 

0,12* 

* 

co 

© 

0,06 

1 0,11 

* 

© 

On 

© 

0,25 

0,75 

NESU- 

SIJU- 

SIOS 

ARBA 

JOKiy 

STUDI- 

IV 

GAMTOS 
MOKSLAI, MA- 
TEMATIKA IR 
INFORMATIKA 

-0,08 

0,61 

0,66 

0,76 

o 

©~ 

0,02 

0,45 

CN 

© 

CN 

©^ 

O 

0,26 

00 

© 

-0,03 

0,30 

0,62* 

0,47 

0,68* 

0,39 

0,13 

© 

0,71 

0,50 

0,68 

BAIG- 

TOS 

ARBA 

susi- 

JUSIOS 

STUDI- 

TOS 

-0,25 

0,28 

0,15 

0,23 

On 

© 

© 

-0,16 

0,21 

0,06 

LO 

CN 

© 

© 

© 

© 

0,06 

-0,06 

* 

un 

© 

0,41 

0,16 

0,42 

On 

© 

o' 1 

© 

© 

© 

* 

ON 

CN 

o'" 

© 

00 

o' - 

0,41 

0,76 

& 6 3 3 gT 6S 

g S3 35 % O « 3 

SOCIALINLAI 
MOKSLAI, 
VERSLAS IR 
TEISE 

-0,22 

* 

co 

CO 

o' 

0,43 

* 

CN 

© 

0,13 

-0,24 

* 

CO 

CO 

o 

0,19 

-0,05 

0,21 

* 

(N 

CO 

© 

© 

r-N 

© 

0,54* 

0,38 

0,52 

* 

CO 

© 

0,39 

| ss‘o 

* 

NO 

00 

o' - 

CO 

© 

0,74 

BAIG- 

TOS 

ARBA 

SUSI- 

JUSIOS 

STUDI- 

TOS 

-0,33 

0,08 

0,09 

* 

NO 

© 

-0,11 

-0,27 

00 

o' - 

tv 

© 

© 

ON 

CN 

O 

-0,05 

0,06* 

© 

-0,05 

0,25 

LO 

© 

0,32 

0,05 

* 

CN 

© 

'Cf 

CO 

o' - 

0,65 

0,33 

0,73 

NESU- 

SIJU- 

SIOS 

ARBA 

JOKiy 

STUDI- 

jy 

HUMANITARI- 
NIAI MOKSLAI 
IR MENAI 

-0,22 

0,50 

0,31 

0,42 

-0,09 

ON 

CN 

© 

-0,08 

-0,02 

© 

©^ 

© 

0,05 

0,39 

© 

© 

0,25 

0,22 

© 

o'" 

0,46 

0,53 

0,54 

* 

ON 

© 

* 

CO 

ON 

© 

* 

NO 

© 

O 

Cn 

cS 

BAIG- 

TOS 

ARBA 

susi- 

JUSIOS 

STUDI- 

TOS 

O 

© 

0,16 

0,35* 

0,36 

0,23 

-0,34 

0,34 

0,16 

-0,22 

0,06* 

© 

© 

co 

© 

© 

co 

o'" 

0,52 

0,23 

★ 

oo 

LO 

© 

0,28 

0,28 

© 

0,65 

0,32 

0,75 

NESU- 

SIJU- 

SIOS 

ARBA 

JOKiy 

STUDI- 

jy 

EDUKOLOGIJA 

-0,26 

-0,05 

co 

© 

© 

O 

© 

o' 1 

0,03* 

LO 

CO 

© 

0,10 

© 

o 

CO 

© 

-0,12 

0,21 

© 

* 

© 

0,27 

0,16 

0,53 

0,33 

0,35 

CN 

CN 

C5 

* 

LO 

© 

0,12 

0,74 

BAIG- 

TOS 

ARBA 

susi- 

JUSIOS 

STUDI- 

TOS 

-0,37 

-0,10 

0,02 

* 

un 

© 

-0,03 

ON 

© 

o 

© 

© 

© 

CO 

© 

* 

CN 

© 

-0,25 

-0,16 

-0,26 

0,43 

© 

© 

0,24* 

-0,13 

-0,16 

LO 

CO 

© 

0,27* 

0,20 

0,29 

KOMPETENTINGUMAI 

Panaudoti savo srities zinias ir mokejimus 

C/5 

*2 

>N 

.2" 

>U 

"fl 

C/3 

0* 

o 

rt 

fl 

Ot 

| Analitiskai m^styti 

.2" 

g 

>N 

S'* 

'B 

cJ 

a 

% 

’2 

"qj 

u 

o 

Efektyviai deretis 

a 

a 

2 

.2 

>u 

g 

cJ-' 

•e 

-o 

2 

|Buti atviram naujoms galimybems 

Koordinuoti veiklas 

Efektyviai isnaudoti laik^ 

Produktyviai dirbti kartu su kitais 

Mobilizuoti kitus 

Aiskiai reiksti savo mintis 

Apginti savo nuomon^ 

Naudotis kompiuteriu ir internetu 

Kelti naujas idejas ir surasti sprendimus 

1 Analizuoti savo ir kitij idejas 

Klausytojams pristatyti rezultatus, idejas, ataskaitas 

Parengti rasytines ataskaitas ir kitus dokumentus 

|Rasyti ir kalbeti uzsienio kalba 

Panaudoti kulturiniij skirtumij zinias 

Panaudoti zinias apie kitij saliij patirtj savo 
profesineje srityje 

Dirbti kartu su kitij kulturij atstovais 


(p>0,05) 




















































ANNEX 1. MEAN DIFFERENCES BETWEEN THE ACQUIRED AND REQUIRED SKILLS OF GRADUATES ACCORDING TO THE COHERENCE OF FIELDS OF GRADUATION AND JOB CONTENT 
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